DOCUMENT RESUKE

ED 163 666 EA 011 328

AUTHOR Kohut, Sylvester, Jr.; Range, Dale G,

TITLE Classroom Discipline: Case Studies and Viewpoints.

INSTITOTION National Education Association, Washington, D.C.

PUB DATE 79

NOTE 113p.

AVAILABLE FROM NEA Publications Order Department, Acalemic Building,
Sawmill Road, West Haven, Connecticut 06516
($5.25)

EDRS PRICE MF~-$0.83 Plus Postage., HC Not Available from EDES.

DESCRIPTORS *Case Studies; *Class Management; Classroom -
Commrunication; *Discipline; Discipline Policy;
Discipline Problems; Educational Research; Elementary
Secondary Education; Guides; Misbehavior: Student
Teacher Relationship

ABSTRACT

This guide is designed for both preservice and
inservice teachers concerned about classroom management and
discipline as they relate to learning. The case studies and
illustrations included are actual real~life situations observed,
recorded, documented, and contributed by teachers, administrators,
and paraprofessionals throughout the country in kindergarten through
senior high school, The case studies represent problems and issues
common to urban, suburban, and rural school districts ‘and school
personnel. Possible solutions to problems are offered, although no
single bhest course of action is insisted upon. Theory and research
findings that relate to0 classroom discipline are also included., The
basic purpose of the text is to provide a practical guide for
understanding and improving classroonm communlcatlon in order to
improve discipline. {(Author/JM)

L}

¥ ke ok 3k ok ook ok ke i ko ko okl e ke ok ok o ke ofe o e 3K el ko e R sl o ok o ol e e e ol e ool o ol ol ofe o ol R ol el o ke e o ok ok o

* Reproductions supplied by BDRS are the best that can be made
* from the original decument,

*x
*x

2 3 deofe e 3 3k ok ok ok ok e fe ok ek ok dale o o o e ko o ke e ke ek eofe o e e ok ok ol ofe e e kol ade ke o ke o okl e ol o e sk e Sk o e ol e ke ske ok o




US DEPARTMENT OF NEALTH.
EDUCATION A WELFARE
HATIONAL INSTITUTE OF

EDUCATION

TH1S DOCUMENT HAS BEEN REPRO.
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN.
ATING T POINTS OF \v1EW OR DPINIONS
STATEQ DO NOT NECESSARILY REPRE.
SENTOFEICIAL MATIONAL INSTITUTE OF
EOUCATION POSITION OR POLICY

Classroom Discipline:
Case Studies
and Viewpoints

by
Sylvester Kohut, |r.

t
Dale G. Range "PERMISSION TO REPRODUCE THIS
MATERIAL I MICROFICHE ONL
HAS BEEN GRANTED BY .

_NEA

TO THE EDLICATIONAL RESOMRCES
INFORMATION CENTER (ERIC} AND
USERS OF THE ERICSYSTEM ™

HEd

MNational Educanon ASsocrahon
Washingion DC

EA 011 328

ERI

PAFullToxt Provided by ERIC




e

e

Copyright @ 1979
MNational Education Association of the Unued States

Stock No. 1491-X-00

Note:

The opinions expressed in this publication should not be canstrued as
representing the policy or position of the Natwnal Education Association. .
Materals published as part of the NEA Aspects of Learning series are
intended to be discussion documents for leachers who are concerned with
speciahzed interests of the profession. )

Previously published material used in this book may use the pronoun “he”
te denote ap abstract individual, e.g., "the student.” We have not
attempled to alter this material, although we currently use “shefhe” in
such instances.

--NEA Publishing

Library of Congress Cataloging in Publication Data

Kohut, Sylvester, 1942-
Classraom discipline.

{Aspects of learning)

Bibliography: p.

1. Classroom management. |. Range, Dale C., jnnt author. Il. Title,
W, Series: National Education Association of the United States, NEA
aspects of learning,
LB3013.Ke4 371.5 78-23392
ISBN 0-8106-1491-X




Contents

PREFACE

CHAPTER 1 Perspectives on Discipline
CHAPTER 2 Discipline: Theory, Research, and Practice

CHAPTER 3 Case Studies: Early Childhood and
Elementary Education

CHAPTER 4 Case Studies: Middle School, Junior
and Senior High School

REFERENCES
APPENDIX




The Authors

Dr. Sylvester Kohut. Jr.. is Chairperson ¢nd Associate Professor in the
Department of Secondary Education and Foundations, College of
Education. Tennessee Technological University. Cookeville.

Dr. Dale G. Range is Associate Professor in the Department of Elementary

Eaucation, College of Education. Southwest Missouri State University,
Springfield.

The Consultants

The following educators have reviewed the manuscript and provided helpful com-
ments and suggestions. Joan C. Chapman. Sixth Grade 7Teacher. Fort Hill
Elementary School, Dalton, Georgia, and Carolyn Winningham, Fifth and Sixth
Grade Reading Teacher, Pickett County Elementary School, Byrdstown. Tennessee,




Preface

Classroom Discipline. Case Studies and Viewpoints is designed for the
pre-service and in-service teacher concerned about classroom
management and discipline as an aspect of learning. [t is an attempt
to bridge the gap between the théoretical and practical dimensions
of learning with important implications for daily interaction and
communication between teachers and pupils in kindergarten
through senior high school. The text is suitabie for undergraduate
and graduate courses and practicums or as a workshop or in-service
program reference for teachers and other educators.

The case studies and illustrations included herein are actual,
real-life situations observed, recorded, documented, and con-
tributed by teachers, administrators, and paraprofessionals
throughout the country. The case studies represent problems and
issues common to urban, suburban, and rural school districts and
school personnel. The authors’ views and opiniens are based, in
part, on direct experiences as classrcom teachers and professors in
higher eduzation, serving as consultants to schoel districts, profes-
sional educational organizations, and educational agencies at the
federal, state, and regional levels.

The basic purpose of the text is te provide concerned classroom
practitioners with a practical guide for understanding and improv-
ing classroom communication with the express and ultimate goal of
enhancing that aspect of learning which is so important to teacher
and learner alike—discipline.




CHAPTER 1

Perspectives on
Discipline

OVERVIEW

Since early colonial days, essays on_teacher training and
numerous collections of educational archives on pedagogy have
reflected many important issues, but none more controversial or
widely debated than classroom discipline and its ra--ifications for
instruction and learning. Discipline has been a conce.  »f classroom
practitioners since the days of the one-room school suse and the
stern instructor with a hickory switch. In recent times, countless
polls and scientific surveys conducted among educators have helped
discipline maintain its dubious distinction as the most troublesome
issue confronting school personnel. Novice teachers are not the
only frustrated group when it comes to classroom discipline, for
many well-seasoned and experienced teachers have pleaded that
“children are certainly different today because they just dont
respect authority.” Many pupils, who have little self-respect or self-
pride, make it very difficult for teachers or parent: to instill genuine
respect for any authority figure, especially for the classroom
teacher. -

Newspapers, magazines, and scholarly publications spotlight
topics such as violence in the schools, court decisions on corporal
punishment and child abuse, and the “back-to-basics” or “forward-
to-basics” movement. All these popular themes, directly or
- indirectly, identify discipline in the classroom as a national concern
and a serious challenge to educators.
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Traditional views of discipline applied to the classroom
emphasize that teacher wontrol of pupil behavior is essential for
learning. (Neill 1978} From this standpaint, unless firm control and
strict rules are established and continually enforced. pupils will
probably become unruly, obstinate. and mischievous.

Webster (1908) has expressed a more contempaorary view of
disapline as “the development within individuals of the necessary
personal controls to allow them to be effective. contributing
members of a democratic society and of the human community at”’
large.” Perkins (1969} defines discipline as “the task of helping
students to utilize their abilities. energies. and talents in ways that
promote their development and learning.” Both definitions are
humanistic in nature and quite contrary to the traditional “rules-to-
be-obeyed” approach.

Both viewpoints. traditional and humanistic. have many
supporters today. and continued argumentation between the two
camps is ongoing and heated. The contraversy is not of recent
ongin. for at different periods in the history of American public
schooling. one view was in vogue while the other struggled for
supremacy. or at least acknowledgment. With the advent of the
Progressive Education Movement throughout the country, a more
humanistic mood toward classroom discipline evolved. This
movement, with its more permissive and humanistic self-discipline
counterpoint. challenged the traditional view of discipline, Tradi-
tionalists attacked many aspects of progressivism. including its
“permissive” approach to classroom’ managment. When the
Progressive Education Movement waned and splintered. educators
became reactionary and again stressed the 3 Rs. This rejection also
meant a reemphasis on more traditional approaches for maintaining
classroom order and discipline. In a manner of speaking, there was
now a fourth R—"respect”—in the form of strict discipline. By the
mid-1960s, when the 3 Rs or 4Rs were again under assault by a new
wave of humanists, this also meant the. resurgence of a_more
humane approach to discipline. According to the humanists, a
discipline code depicted as fording conformity. degrading pupils. and
discriminatorr toward minority group learners was intolerable.

During this period a deluge of best-selling hardback and
paperback bouvks dealing with these issues flooded the market,
greatly influenaing public thought as well as public schoal decision
making. Some of the more influential books were Nedll's Sunmerhill




(1960), Goodman’s Compubory Mis-Education (1962), Conant’s Shons
amd Subrrbs (1961), Flolt's Howe Children Fill (1904), Kozol's Death at an
Early Age (1967), Kohl's Thirtv-sn Clildren (1968), Glasser’s Sdwols
Wethent Finlure (1909), Kohl's The Open Classroom (1909), and Sitber-
man’s Crists m the Classreom {1070). Proposed models for open
education, free schools, and other alternative systems of schooling
and classroem learning demanded educational reforms and new
approaches to classroom coinmunication, :

A major thrust in education today 15 to return to the basics.

- Critics have attributed the student unrest and violence of the
19603, the rapid decline in SAT scores, and the increased turmoil in
the schouls to the “permissiveness” of the humanistic backlash of
the past decade. There is, in addition, an apparent concern, how-
ever, that current pressures for the “back-to-basics” movement
might be misinterpreted by many administrators, teachers, and
parents a¢ also inferring the need for a rapid return te a more
traditional stand on disapline. This would be a serious error!

In the midst of this give-and-take many classroom teachers,
some of whom were among the student ranks of the 1960s, have
remained confused, unsure, and frustrated while searching for
standards or guidelines that work. Many agree, at least in concept,
that student seif-disuipline is the best way. But in the real world of
the dlassroom, they have encountered disruptive behavior, militant
students, and a fecling of utter helplessness. Teachers who
abandoned rules soon discovered chaos. Teachers who established

~and tried to enforce strict rules soon found hostility and rebellion.

Is there a philosophical compromise position on discipline for

the dassroom teacher to espouse and implement? What techniques

really are effective? Will emphasizing a middle-ground pusition be

construed as wishy-washy? Hlow can educators incorporate the best

elements of both approache —traditional and humanistic—in an
effort to establish reliable classroom management techniques?

It 15 the contention of the authors that certain aspects of both

the traditional and the humanistic views can be interwoven into a

scheme which will provide the teacher with successful strategies
and practices for maximizing learning and minimizing disruptive
behaviors in the dassroom setting, All social groups and subgroups
establish and mamntain rales and regulations which apply to all

members of the respective groups. The authors submit that in a

dassroom spedific rules and regulations goverming pupil behavior
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can provide the necessary structure without offsetting efforts to
create 2 social-emotional climate conducive to student seif-
discipline. The traditional and humanistic views are not mutually
exclusive. There can be general compatibility between them.
Teachers can establish guidelines and use practices which minimize
disruptive behaviors and at the same time help students to develop
self-disciphne. To accomphish this Herculean task. an understand-
ing of the causes and consequentes of disruptine behavior is a pre-
requisite. )

Sound techniques based on the latest research findings as well
as good, old-fashioned, practical experiences will enable the teacher
to achieve this dual objective. Disruptive behaviors in the classroom
will be minimized and student self-discipline maximized if the
teacher is able to suceessfully demonstrate 1) effective instructional
procedures, 2} an understanding of the pupil’s physical, psychologi-
cal, emotional, and social needs; 3) appropriate techniques for
helping the learner cope with change, stress, and self-identification,
4) an understanding of the special needs of the culturally different
and culturally disadvantaged student, 5) proven skills, techniques.
and strategies for successful classroom communication.

DEFINITION

Unlike practitioners in other professions, educators usually
find it difficult, if not impossible, to agree upon specific definitions
of commor terms and practices. In the medical profession, the term
myorandtal mfardion which means “heart attack” is rarely misunder-
stood by a nurse or doctor. In a court of law, every attorney and
judge understands that torf means “a wrongful act, injury or damage
which does not involve a breach of contrac for which a civil action
can be brought.” Byt in the field of education, if you ask a group of
forty teachers to define or explain the meaning of individualized
stslruchion or behavioral objective. you will probably get forty different
and conflicting interpretations. Attempting to gain a general
consensus for a definition of disapline among educators is a con-
founding task.

Webster’s New Weorld Diienary defines disapline as “training that
develops self-control, character. orderliness and efficiency,” “ac-
cepting of or submission to authority and control,” and “a system of




rules or methods, as for the conduct of members of a monastic
order.” Webster defines i disupline “to develop by instruction and
exercise.” Discipline is teaching and learning, it is ngt punishmenti.
Discipline is two-dimenstonal, for it involves both imposal and »elf-
discipline. What is your definition of disapline? Does it Jiffer from that
of your colleagues and students? -

There are educators who believe that disipline is synonymous
with classroom management. They say that a well-planned lesson is
the best deterrent to a noisy and disruptive classroom. Unfortu-
nately, many teachers are judged vn their ability to keep a class
quiet; this is the sole criterion for their evaluation. It is in-
conceivable that learning is restricted only to a “guiet” and orderly
classroom. However. supervisors usually endorse a “lively”
classroom atmosphere but often resort to measuring a teacher’s
ability in terms of the lowest readings on the maginary gauge that
registers the classroom sound level in decibels!

Classroom management is an all-encompassing term which refers
to virtually every facet of interaction and activity—planned and
spontaneous--which may occur in an atademic wlassrooin. science
laboratory, or gvmnasium. The meaning of discipline. on the other
hand, is narrow, it infers self-respect and respect for other persons.
There are teachers who are reluctant to take any redirective action,
even when warranted, against a disubedient pupil berause such
action might seem to be an admission of failure vr might subject the
teacher to ridicule from unkind colleagues. On the contrary. it is
often more of an injustice to the pupil not tu initiate any action. On
occasion, such action mught mean isolating the pupil from the
classroom setting. There are boys and girls who honestly cannot
function in a classroom situation and who require special coun-
seling, psychological or psyihiatric referral. There is no shame in
admitting that such a situation exists and requesting help.

Students have their own unwrnitten definitions of discipline.
Because of a driving need to please the peer group and for other
reasons, any type ot attention from teacher or classmates is a form
of positive reinforcement 1n the minds of some pupils. Knowingly
vivlating a major or minor suhool regulation in front of a teacher is
a silent message that the pupil is secking attention from the
teacher. It is inconsequential to the studuent that the attention may
take the form of a scolding or after-school detention for mis-
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behavior. Teachers often unconsuvusly reward these undesired or
inappropriate behaviors which may often be the self-satistying goal
of the pupil. Children quite normally seek affection and acceptance
from teachers and peers. When the thirst for affection and
attention becomes excessive or abnormal, however, teachers should
be alert. Even consuentious educators daydreaming about their
early schoul days can recall the name of the dass ddown. The down
would act out our wildest caprice or prank on the teacher or other,
classmates, for we feared punmishment or reprisal. Atter a while the
clown began to accept histher role, and what evolved was acase of a
self-fulfilling prophecy. .

Most institutians of higher learning today employ a small army
of well-trained speualists who use ¢very known techiique to help
undergraduates and graduates cope with the emotional adjust-
ments and traumas of everyday life or the campus. Tedhniques
range from traditional counscling and group therapy sessions to
saphisticated laboratory experimentation in biofeedback. Their ob-
jective is to reduce anxiety and depression and help students relax,
with the ultimate aim of improving academic cchievement in the
classroom. Because of finanaal rostrants and a general skepticism
of new methuds untested on youngsters, educators in basic
education have been reluctant to hire evtra counselors with special
training. Therefore. as an alternative, there is a definite need for
classroom teachers to assume a proachive role in dealing with
certain  communication and interpersonal encounters related,
among other things, to disaplne. At Lehigh University in
Bethlehem, Pennsylvania, a nationally recogmized and award-
winning graduate program in socal restoration may be the key to
preparing or retraining teach °rs to accept the challenge of working
closely with “special” pupils in a teacher-counsclor role,

Defining discrphne in the classroom is the first stage in
establishing a school-wide program. Disapline 1s a process in-
volving teachers, parents, and students. An cffectine program for
dassroom  management and discipline should  stress student
awareness and self-discipline. While there may certainly be
different solutions or approaches suitable for a particular situation,
it 15 of paramount importance that the approach sclected facilitate
the ungaing academic experiences of off students in the (ass. The
approach selected should provide for a positive rather than a
punitive or negative controntation between teacher and pupil
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whenever possible. The approach seletted should be compatible
with the personality, teaching style, and edudational philusophy of
. the teacher.

REGIONALISM

Are certain discipline problems espedially unique to teachers in
different locations such as rural, suburban, and urban school
districts? Does the psychological profile of the typial student
enrolled in a rural school district differ from that of the typical
student enrolled in a suburban or urban school district? Are similar
discipline problems treated differently in various parts of the coun-
try? These are crucial questions worthy of exploration.

Regardless of geographic region, classroom discipline and its
effect on learning are common concerns of all administrators and
teachers. (Gallup 1978) It is difficult to generalize about a patticular
region or student subpopulation. Just as there are distinct life-styles
and backgrounds represented in any classroom, so are there distindt
commonalities among the student body. In all schools the prindipal
is the educational leader who sets the tone for any furmal or
informal disciplinary code or regulation. As there 15 no one best
instructional pattern which will ensure success in the dassroum, so
there is no one best approach in dealing with disaiplinary cases, In
any learning environment, the teacher needs to be cognizant of and
ready to use a variety of proven methods and techniques.

Rural Profile. There are ubservable differences among rural,
suburban, and urban youth, just as there are observable differences
among rural, suburban, and urban teachers. Rural people ace
generally conservative. Religion is an important mgredient in
everyday life, and family ties,are strong. Rural children learn very
early to assume responsibilities on the farm and at home. They are
expected to perform chores and spedal jobs just hike any other
rember of the family. (Welch [976) Absenteeism from school
gdaring important planting and harvesting seasons is routine in
farming communities. The first day of the large and small game
hunting season may be an unofficial holiday. Because of absentee-
ism and limited cultural experiences, rural boys and girls tend to lag
behind urban and suburban students in almost all academic subjects
as measured by standardized tests. (Gilligan 1974) Most rural

i3
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children are taught to display respect for elders and authority with
infrachions readily and swiftly punished at home. Since the same
attitude of obedience is common in the schools, rural parents
generally support or encourage corporal punishment. (Wright
1975) If something is amiss in school, it is not uncommon for a
parent or guardian to confront the teacher or school officials.

The dropout rate in rural communities is extremely high; in
some Appalachian regions it is about 05 percent. Because many
children are encouraged to remain on the farm or seek employment
in nonskill mill or factory jobs, many parents see little worth in
schooling beyond the junior high school years. Recent innovations
in curricular engineering and the introduction of vocational-
technial and agricultural programs have helped reduce the dropout
rate 1n some communities. Consolidation of rural school districts
has alleviated some problems but, in turn, has created new
problems. {Sher and Tempkins 1978} [t 1s not uncommon for rural
children to spend hours traveling to and from school by bus. The
long distances between clusters of farmhouses and the regional or
commuiity school present a serious transportation problem. After-
schoul activities are difficult to establish and maintain because of
the logistical and finandial problems associated with rural school
settings. Inn addition, famuly incomes in many isolated rural areas are
far below federal puverty guidelines, As a result, proper health care
and adequate foud for the children are never-ending wncerns of
school personnel. A considerable number of one-room school-
houses and totally dilapidated school buildings without indvor
running water or toilet facilities are still in  use.
The problems of the rural poor are not rapidly on the mend.
{Coughenour 1970)

Urban Profile. Overcrowding, diverse ethnic nunority groups,
and the social ills that plague all large metropolitan comminities are
alsu reflected in the urban schools. Federally funded programs like
Talent Search and Project Upward Bound are designed to identify
and assist academucally able secondary school pupils and to provide
remedial, developmental, cultural, and recreational activities with
the express intent of keeping putentially productive students in
school. These programs eventually aim at assisting such students in
gaining admission to post-secondary institutions, Federal pro-
grams also help to supplement state and local servive projects which
try to assist all needy students—rural, suburban, and urban.

14
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Every crime or injustice found 1n the streets of the big cities
may be found in the hallways and .. .dors of most big aty schools.
[n addition, teacher turnover 1s extremely high, thus causing a great
deal of instability in academic programs. Low self-esteem and
constant peer-group pressure may confuse and confound even the
most willing and able learners. If there is no discipline and mutual
respect in the classroom. and if the child is never encouraged at
home, positive reinforcement and praise from the teacher in school
may seem merely like another “du-govder” action trying to get
through to an unwilling learner. Rebellion 1n the streets may soon
become rebellion in the school. While big cities attemipt to rebuild,
the rebuilding of the public school system takes a low prionity. City
school enrollments have declined substantially since 1970 with
“white flight” to the suburbs, eve1 though Black and Spanish-
speaking student populations are rapidly increasing. Between 1970
and 1975 the number of families headed by a single female in-
creased 38 percent. While cities may not grow in total population
during the 1980s, the percentage of the poor and needy will
continue to increase at a fast and uncontrollable rate. Rural poor
continue to move into the cities seeking employment, and the rural
child is thrust into the public school system. The implications of
these changes for public schools are vverwhelming! (Wardle 1977)

Suburban Profile. The American dream of living in suburbia
in a split-level home with two cars in the driveway has become a
reality for millions of middle- and upper-middle-class families, The
fastest growing community group in the United States is suburban.
[n 1970, for example, more people lived in suburban cumplexes than
in either cities or rural communities. The flight to the “country” has
resulted in a massive overbuilding of schools. With the declining
birthrate, however, many boum-pertod schools of the 1950s and
1960s are now being closed. Even tuday, well-meaning parenis may
ask the realtor about the “school situation” before signing a
mortgage on their dream house in the suburbs. Suburban schools, -
however, are far from being the “dream” imagined by parents.
Affluent middle- and upper-middle-class children are burdened
with many problems and {rustrations similar to those of their city
cousins. There is a conscious effart to rebel against traditional
middle-class values. Pressures for good grades and an admission
ticket to a “goud” college among academidally minded students lead
to cheating and even more dangerous acts. Diugs are no longer the
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private domain of the ghetto dweller, and most suburban schools
are confronted daily with a wide array of vandalism, vices, and petty
crimes. (Berger 1073} .

According to Toffler's Learmmng for Tomorroiwe, we live in a
transient society, and our schools must assume a leadership role in
preparing youth for change. There 1s a vital need to establish and
maintain communication lines with all students at all times. This
must be a shared respunsibility among all participants in educa-
tional communities throughout the country,

VIOLENCE 5

In.the New York City high school where Blackboard jungle was
filmed in 1933, a teacher was beaten by students su severely that he
now suffers impaired vision froin a blow with a belt buckle. In Los
Angeles, a group of high school girls, angry over low grades, set a
female teacher’s har afire. In San Francisco, an elementary teacher
was beaten and raped in front of the screaming students in her
classroom by a couple of high school buys. In rural Missouri, an
upset third grader twisted a teacher’s thumb and tore several
ligaments in her hand. In Philadelphia, a social studies teacher on
the wa)} to his car after school, was shot to death by a drunken
student. The son of a prominent family in Austin, Texas, fatally
shot his high school English-teacher in the classroom because the
boy was upset over low grades and being the brunt of the teacher’s
jokes during class. In affluent Huntingdon Valley, Pennsylvania, a
second-grader, on her way to the library to pick up materials for her
teacher, was raped in the hallway by an intruder. In such an
atmosphere, many threats, as well as sexual harassment of women
teachers, often go unreported because of rcal or imagined fear of
reprisal or shame 1n public disclosure of embarrassing incidents. In
some areas, there are media reports of the sensationalism of violent
crimes in the schools, in other towns and dities, there is censor-
ship or cover-up of such violence.

In 1977, Memphis school officials reported 680 assaults, 144 of
which were directed against teachers or administrators; Miami
officials registered 1,153 attacks; and Besten schools recorded 155
assaults on teachers. In the New York City and Chicago public
schools, a combined total of over 4,200 attacks was reported. (Time,
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23 January 1978, and Safe Scheol Stady.] This rapid increase in violent
crimes and acts in public schools pits student against student,
student against teacher, and outsider against both student and
teacher. To offset this increase in violent crimes, many schools
throughout the country have become armed camps with spedially
trained security guards who roam corridors and chedk restrooms,
closed-circuit television monitors, emergency classroom tele-
phones, security entrance checkpoints, and stiff enforcement of
student and staff identification card regulations. In New York City,
teacher assault cases are now prusecuted by legal departments
rather than educational agendies and officials. The emotional and
psychological strains are so damaging that in Los Angeles and New
York, battered-teacher groups covrdinated by a psychiatric con-
sultant have been established.

The following experience illustrates many of the problemns
which teachers encounter. Richard Weinstein was graduated in
1975 fro.. Temple University in Philadelphia and immediately
accepted a faculty appointment in the Harrisburg City School
District. Although enthusiastic and committed ta a teaching career,
two years later he quit! A few days after resigning, VWeinstein wrote
an emotional letter to the editor of the Harrnhure Evening News.
When published, the letter caused a stir.ainong teachers. As one
teacher remarked, I am glad the letter appeared. Now the public is
getting a chance to see what really goes on in the schools.” The .
young teacher’s letter recounted the violence and verbal abuse
teachers are subjected to daily. He was critical of the district’s
discipline code which he said was ineffective and unenforceable.
Thus particular policy was just beginming to be implemented when
Weinstemn resigned. (Harrisburg School Dhstrict Code of Conduct)
Although he was a beginning teacher, Weinstein insisted that it was
not “culture shock™ that forced his resignation, since he had
attended public school 1n Harriskurg and did his student teaching in
a tough Philadelphia ghetto high school. He claimed that 70 to 80
percent of his time in the classroom was spent trying to keep kids
under control. “I taught in an open space middle school. and that
alone prohibits any.real teaching from going on. There were kids
running, in the corndors constantly, throwing erasers and penils,
smoking cigarettes and dupe, and velling arnd screaming. Whenever
a fight broke out 1n another area, everyone somehow got involved
in it,” he commented.




Weinstein noted that there was a knife attack in the schoul; he
had heard about an eighth grader who w as found with a gun on his
person, and saw detectives lead ancther student away from the
school in handcuffs. “A student who threw a chair at‘me was
suspended for three days and allowed tv return. During the three-
day suspension period, he managed to get arrested for shoplifting
and purse snatching.” The former teacher believes that alternative
learning centers for discipline problems are nothing more than
glorified playgrounds where very little takes place and habitual
offenders are able to regroup for the next assault or infraction.
Weinstein suggested that prospective teachers by better prepared in
the psychology of the dlassroom and in dealing with emotional and
disruptive behavioral problems, that pre-service and in-service
training indude establishing better communication networks with
parents and guardians.

After his experiences as a middle schonl teacher, what will
Weinstein do now? “I'm lucky because I'm young and single. I can
pick up and leave a bad situation | know teachers who feel the same
way but are tied to the problem because theyre trying to raise a
family and pay the bills. [ need to get away from teaching. [was told
that [ was a good teacher. Sumeday {'d like to get involved with kic:
again, but in a different way and in a different atmosphere.”

According to the media, discipline problems and violence are
often as much a part of schooling as reading, writing, and
arithmehic. In 1976 the National Education Association (NEA)
Research department conducted a suentific nativnwide strvey
which dealt with many 1ssues, including school discipline, (Today's
Education, September/October 1976) The greatest proportion of
teachers repurted that two factors, irresponsible parents and
unsatisfactory home conditions, were responsible to a great extent
or to some extent for misbehavior in public schouls. The figures
were 85.8 and 80.0 percent respectively fur buth factors, Next,
teachers cited the following jtems to a great degree or to some
degree responsible. overcrowded dasses, 55.9 percent, irrelevant
school curriculum which did not mect necds of students, 45.7
percent: lack of prugramming for exceptional students, 45.5
pereent, and lack of authority by teachers to deteriine or mete out
punishment, 45.4 percent. A sample of selected additional crucial
items follows.




Present,

bul not

widespread Never
or frequent occurs

Impertinence and
discourtesy to
teachers

Theft (small items
of little value)

Destruction of school
property

Theft {serious nature:
money, ekc.)

Carrying dangerous
weapons

Assault on teachers

Rape

In 1978, the Department of Health, Education, and Welfareand .
the National Institute of Education released the Safe School Study
which had been requested by Congress in legislation passed in 1974.
The major purpose of the investigation was to determine the nature
and extent of school-based crime and violence occurring through-
out the country. Among the study’s findings, one of the strongest
factors in reducing school violence appears to be the principal's
leadership. The report notes that approximately 25 percent of
American schools suffer from moderately severe to severe
problems of vandalism, personaI attacks, and thievery. Some
estimates of property damage and loss due to vandalism are as hlgh
as $600 million yearly. The study does not differentiate among
urban, surburban, and rural incidents of personal violence, but it
does provide guidelines and implications. Fwe major findings are
outlined as follows: .

1. Location of Sertous Problems. In large urban complexes, 26 percent of
the high schools, 18 percent of tbqiunior high schools, and
approximately 12 percent of the elemgitary schools indicate that
serious problems are commonplace. About 6 percent of the rural, 8
percent of the suburban, and 11 percent of the small city schools
also report serious recurring problems.
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. Use of Security Officers. Over 50 percent of big city junior high
schools have professional security officers in the schools, and over
¢5 percent of high schools in the metropolitan areas employ
security guards. In suburban schools the number drops to 7
percent, 2nd in rural schools less than 1 percent employ guards.

. Hostility Against Teackers. Considering the entire country, junior
high school pupils display more hostility toward their teachers.
About 75 percent of urban junior high teachers and about 60
percent of urban senior high teachers report that students swore
or made obscene gestures at them in a2 one-month period. This
compares with 40 percent for rural teachers and 48 percent for
suburban secandary school teachers.

. Teacher Attacks. The risk of an urbar school teacher being attacked
is 1in 55, The risk of a rural teacher being attacked is 1 in 500,
Whereas 1.8 percent of all large city secondary school teachers
report being attacked in a period of one month, only 0.2 percent of
all rural teachers reported attacks.

. Student Violence. The risk of attacks requiring medical attention, and
risk of being robbed of items over $10 value is twice as high in
schools with fewer than 40 percent white pubils than in schools
with more than 70 percent white pupils.

The Safe Schoof Study developed a profile of a “safe” school, that
school with a low crime rate.

Throughout this analysis. the data point to the principal and the
school administration as the key element. An effective principal who
has developed a systematic policy of discipline helps each individual
teacher to maintain discipline by providing a reliable system of
support. appropriate in-service training for teachers, and opportuni-
ties for teachers to coordinate their actions. This means that the
teachers themselves are in a more secure position and are more likely
to take effective disciplinary actions to control their own classrooms.
Teachers are also more likely to recognize that they have a
responsibility in establishing schoolwide discipline. Students will
respond favorably when this occurs; they will see the system as fair,
will understand better what the rules are, and will be less likely to feel
that the school is capricious and despotic. The effective school also
finds ways to provide positive incentives to all students. The honors
of the school go to many students, regardless of social class or
academic ability. The school is sufficiently comprehensive to offer
something of value to all of its students. (Safe School Stdy, p. 137)
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While the report.indicates that violence in the assroom is pri-
marily a big city problem, it is also a coniern in the suburban and
rural setting. We live in a violent society’and a turbulent time in the
history of humankind. The increastng crime rate in our public and
private schools must be stopped. While no panacea is propused in
this publicatiun, definite preventive and positin ¢ dassroom actions
and practices are suggested which are worthy of consideration.

¥ CORPORAL PUNISHMENT

“Spare the rod and spoil the child” is an old saying and an old-
fashioned justification for the use of corporal punishment in the
schools. [n most states, policies regarding its use are determined by
the local public schoul district. Perhaps no question during the past
twenty years has agitated the public mind more than the subject of
corporal punishment in families and in schools. Almost all persons
have taken sides on the issue as their practices or prejudices have
influenced or swayed their minds. The fact that so much has been
said and written, often ”in bitterness of speech,” as to the use of
corporal punishment as a méans of moral discipline, both in the past
and as presently administered, is positive proof that the expediency
and propriety of its use are doubted by many educators.

Some advocates of the “rod,” as a means of moral discipline
have quoted from the Bibfr. espedially the Proverbs of Solomon.
(Prov. 13:24, 12:15, 23:t3)

While discussing the “Means and Objectives of Common
School Education” before the Massachusetts Board of Education in
1837, Horace Mann lectured on the "Subject of Penal Discipline
Especially Discipline by Corporal Punishment”:

That corporal pumshment. considered by itself. and without
reference to its ultimate object, 1s an evil, probably nune will deny.
Yet, with almost three thousand public schools in this State,
compused of all kinds of children, with more than five thousand
teachers, of all grades of quahification, to govern them, probably the
evils Of worporal pumishment must be endured. or the greater ones
of insubordination and mutiny be incurred. . . . | cannot, however,
_forbear to express the opinion, that punishment shoull never be
nflicted. extept in cases of the extremest necessity. while the
experiment of sympathy, tonfidence, persuasion, encouragement,
should be repeated. for ever and ever. (Mann, pp. 15-16)




Lyman Cobb in 1847 boldly criticized the use of corporal
punishment in the home and school when he listed his objections
and recommendations for practical substitutions and preventives in
his book On Corporal Punishment. Cobb’s objections and recommended
solutions are as relevant and controversial today as they were more
than one hundred years ago. Among his more pertinent arguments
are the following:

OBJECTIONS TO THE USE OF THE ROD

No pafent or teacher knows, when he comniences, Liow long or how
severely he must punish a boy before he will vicld.

Whe: a boy does uot readily yicld to the flogging inflicted on hiw, the
parent or teacher generally hecomnes angry.

Because few, very few children ever do wrong for the sake of doing
wrong as such,

Becanse parents and teachers, when impatient or in anger, very often
punish their children or pupils for a trifling matter.

Because parents and teachers very often whip their children or pupils
in anger or nnder exciteinent, when the anger or cxcitanent has not
been produced by the critne or offence. '

Becanse parents and teachers who arc in the constant hahit of whipping
theiz children or pupils are very apt to be equally severe for uninten-
tional as for intentional wrongs.

Because it very frequently, if not always, produces physical injury to
the child on whom it is infliceed.

*

It is an indirect system of giving a prREsuUM for LyiNg, particularly
when the anticipated whipping hias been preceded by THREATENING.

Beeause it is very often inilicted in consequence of the representations
of others; or, by the system of informers.

Becuse it DESTRoYS OR PREVENTS the greater part of the enjorment
and pleasure which should exist between parents and children, and
between teachers and pupils.

Becanse, nine times in ten, the least goilty are detected and punished
for the siolation of school regulation. or other improper ot mischicvous
cotiducr.

Because when children or pupils leave their home or school, they are to
be ReAsoN gD with, nor whipped or BRATEN.

Beeause it ahnost always produces REVENGEPUE feelings on the part of
the child or pupil. ¢
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SUBSTITUTES AND/OR PREVENTIVES
. AND THE USE OF THE ROD

Every parent or teacher should abwavs speak kindly and affectionately
to his child or pupil,

Every parent or teacher should arways speak mildly and gently th his
child or pupil.

All parents and teachers should endeasor aLwavs to govern their
children or pupils by love rather thar hy fear,

Every pareat and teacher should huse patience in all his intercourse
with his children or pupils,

Parents and teachers should endeavor aLways to be cheerful and
pleasant when in the presence of their children or ptipils.

All parents and teachers ~should rememnber that, i governing and discis
plining children or pupils, persuasion is far beeter than foree.

Parents and teachers should appeal to the syseaTiNES and BETTER
FEELINGS of their children or pupils when thay do anvihing wrong

thoughtlessly or intentionally.

All parents and teachers should, hy all suitable and proper means with-
in their pewer, interest and engage the minds of their childeen or pupils.

Children or pupils shuald seways he emplojed, either usefully or
innocently,

Parents and teachers <hould awwavs speak encouragingly o their
children or pupils, relative to their cfforts, studies, or lessons, or in
whatever clse they may be engaged.

Parent< and teachers should always speak well of, or approve of the
good acts which their children or pupils have done, in the presence of
fricnds, or of the school; but they should never speak of, or condemn
the faults of their children before others,

Parents and teachers should alsways have deeiston and fiemness, in all
- . i . - - . ’
their intercourse, with their children or pupils,

Every parent and teacher should, by all switable and proper mneans,
endeavor to gain the confidenee of his children or pupils.

T'he teacher should first et bitsh erder in his scheol, before proceeding
to any business whatever.

Parents and teachers shonld require their children or pupils to atrend
school regularly and puncrually.

Parents and teachers should always be just in all their intercourse
with their children or pupils.

All pareats and teachers should aLwavs teach and encourage their
children o speak the truth.
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Parents and teachers \-llt}flltl teach therr chillren and pupils 16 think.

Parents and teachers shonld deeply iinpress on the mimds of their
children and pupils the great importance of self-respeet,

Children and pupils should early form the habit and obtain the power
of compleie aud full ~elf-control.

L

Al parents and teachers should teach their children and pupils to be
polite and attentive, partienlarh to those who are aged or infinm, or
those older than theanselyves,

Parent~ and teachers should constantly impress on the minds of their
children and pupils the imperiative SeeEssiry as well as brTY strictly
to regavd SEVIMESS and cLE AN LINESS, both of dress and person.

Pacents and teachers ~hould ew s, in the insernetion or edueation
if their children wr pupils. appeal 1 their conwientivws sense of right
and duty.

Parents should respect and encourage their teachers.

Yaremts aid teachers slonld @l 2y~ remember thas children and pupils
have rRiLHTs, as well as parents and 1eachers,

All parents and teachers shonld encoutage their children or pupils to
acknowledge the faults, errors, or vffenses which thes have comnmitied,
and thereby mahe them fully sensible of their responsibility, as children
or pupils.

Parents and teachers should continually icel and appreciate the very
great responsibilite sthich rests on then, as parents or teachers, in the
education, govermment, and ¢ontrel of their children or pupils.

'

Corporal punishment was banned throughout France in 1887.
Most recently the USSR and Poland supported the inclusion of a
ban on spanking in the schools as part of a declaration of children’s
rights by the United Nations Commission on Human Rights. In the
United States, Maryland, Massachusetts, and New fersey actually
prohibit corporal punishment in the public schools. Thirteen states
expregsly provide for it under law. In California, Delaware, Penn-
sylvania, and Texas, permission to paddle a child is based on the old
common law principle t loco parentis. Under this doctrine, the school
staff is justified in using any measure that parents or guardians
could legally use to discipline the child. Gradually i lowo jarentis is
being replaced by state statutes and constitutional principles which
establish guidelines for regulations governing pupil dassroom and
school behavior Many school districts, with assistance and
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guidance from professional organizations, have established
student bill of tights program. These documents usually include a
broad and comprehensive treatment of student behavior for both
in-class and out-of-class activities and situations. For example,
regulations may cover student conduct during participation in
organized extracurricular enterprises including school-sponsored
publications, drama groups, and athletic teams. ’

The following frequently heard arguments in support of
corporal or physical punishment in the schools were listed in a
National Education Asseciation special Report of the Task Force on
Corporal Punishment published in 1972: .

Some schools uf?;-r no other resources for discipline.
It’s the only thing some kids understand.
Teachers have to be protected.
Sometimes a teacher gets so frustrated he just has to hit stadents
Students learn self-disciphine from corporal punishment.
Corporal punishment builds “character” or “masculinity.”
Corporal pumishment 1» no wuorse than sustaned psychological
humiliation.
It makes students feel secure, because they have firm guidance.
¢ Parents want schouls to use it
* Students want corporal punishment.

The same NEA report listed the following reasons used by
some people to justify certain circumstances for the infliction of
corpural punlshment as well as limited or conditivnal corporal
punishment:

It’s a last resort
Parents” permission is required
It's very limited in severity
Ity only used atter a thorough procedure
Only certan people are authunized tu admonster corporal punish-
ment '
¢ [t's presciibed only for those mdmiduals who will profit from it
It's used vn boys only
It has to be made fegal s0 1t can be u-cd as a deterrent

The NEA together with the American Civil Liberties Union has
struggled in the courts and in the -schools to abolish corporal’
punishment as a viable alternative to maintaining classroom dis-
cipline in the public schools. The debate continues!




CHAPTER 2

Discipline: Theory,
Research,
and Practice

We contend that many disruptive behaviors can be alleviated
before they become serious discipline problems that must then be
dealt with by the classroom teacher. Disruptive behaviors will also

- be greatly reduced by the teacher’s ability to employ effective
orga nizational, planning,.and instructional procedures. Once class-
room control has been established, an analysis of student needs and
behaviors will indicate approaches and\i‘e‘chniques that the teacher
will want to utilize in helping students develop self-discipline and
increase their personal growth.

" GETTING OFF TO A GOOD START - .

Practices for mi,nin;izing discipline problems should begin on
the first day of class. Webster (1968) has appropriately defined this
first encounter of student and teacher as the "honeymoon period.”
During this initial phase when students formulate their impres- -
sions of the teacher and the classrotm atmosphere, beginning
teachers are often misled. Students sit quietly, raise their hands to
respond, pay attention, and are generally quite well behaved. The
new teacher is easily led to.believe that this is an ideal class—a

group of * angels In phase two, some of lhe angels change. The .

alteration .car_occur at anytime *during. the first week“or two.
Students begin to test their initial impressions about the teacher
and what they “can-get away with.” Class assignments are not

Lol
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finished, students begin talking to each other, gam chewing
appears, and a host of other disruptive behaviors are likely to occur.
Webster identifies the third phase as “the period of accommodation
or final adjustment.” In this phase the effective teacher will be in
control of the classroom setting and able to develop maximum
learning opportunities for students. The ineffective teacher will be
engaged in a “running battle” with -* ‘ents in an attempt to
maintain some degree of classroom control and order. Student
learning in this situation will be more accidental than develop-
mental.

Research findings and the experiences of successful teachers
have identified certain initial practices that secem to minimize dis-
ruptive student behaviors and maximize the establishment of an
effective learning environment.

Learn School Policies. Prior to meeting a class for the first
time, the teacher should become familiar with school policies
concerning appropriate student behavior and permissible and sug-
gested disciplinary procedures. Shefhe should definitely know what
the school expects frem both student nd (eacher in regard to
discipline. With this information in hand, the teacher is ready to
begin planning for the “honeymoon period.”

Establish Rules. First, establish a set of classrvom rules to
guide the behavior of students. If “rules” sound too harsh, use
“guidelines.” With younger students, rules should be rather general
and pertain to behaviors such as paying attention, respect for
olners, excessive noise, securing materials. With older students,
rules can be more specific. In both cases, however, do not
overwhelm the student with an exiessive number of regulations.
The rationale for each rule should be presented te students, and the
teacher should ensure that they understand and see a need for each
rule. Later, as students become more self-directed, the teacher
might allow for modifications if there seems to be a need. How-
ever, any changes should be made after the teacher has established
control.

Rita Jac' son was recently employed to teach a self-cortained
fifth-grade class. Prior to the beginming of the school year, she read
the school policies concerning appropnate student behavior and
disciphne: In addition, she met with her principal and discussed
accepted disciphine procedures. She also visited the classroom and
noted aspects of the room that might require a rule or guideline. She
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observed that students kept materials in metal lockers in the re.r nf
the classroom. On the first day of class, Rita had listedon a large piece
of posterboard, displayed in a prominent place, those texts and
supplies that she wanted students to take to their desks for the
morning’s work. For the afternoon a similar hst was displayed.
During the first few days of school, a few students had to return to
their lockers for text or supplies they had forgotten. By the end of the
week, however, transitions from one subject area to another moved
quickly and quietly. No disturbances or wasted time resulted from
students returning to their lockers. :

Discuss Expectations. Within the first few days or class
sessions, inform students what will be expected of them. Letting
students know what you will require them to do in class, what you
hope to achieve, and how the class will operate helps reduce student
tension and confusion. Providing a daily schedule that is followed
regularly will give _fyounger children a sense of security and a
knowledge of what to expect next. Older students may be provided
unit outlines or schedules. It is also important that the teacher
explain the goals and purposes of the class and the obligations of
both student and teacher in making the class a constructive and
rewarding experience. ’

Jane Carter has a policy of discussing her expectations with each
of her seventh-grade English classes. She lists on a large posterboard
the goals of the class, what she expects of students, and what
students can expect of her. These expectations are discussed at the
beginning of the year and students are encouraged to discuss,
question, andfor recommend additions to any category. Periodically
throughout the year the categOries are reviewed and discussed.

?

Overplan Lessons. A third initial practice is to “overplan’
lessons for the first week or two. The teacher will want to impress
upon students from the very beginning that she/he is vrganized and
has ”all bases covered.” What the teacher does during the first week
or two will help establish student expectations of what shelhe
values and expects from ¢ em.

Bill Brown is a third-grade teacher. School policies require that
parents furnish paper, pencil. crayons, and scissors for their children.
Based on experience, Mr. Brown realizes that not all students have
these supplies during the first few days of class. Some parents forget
or are waiting for a payday. Some students accidentally or purposely
forget their materials, especially on the first day. Since Mr. Brown
has specific assignments starting with the first session, he has de-
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veloped his own set of supplies. During the first few days when an
assignment js made and a student replies, “l forgot my crayons, can |
share with Allen?” Mr. Brown is there quickly to supply crayons. He
{ nds that this prachce mirumizes disruptions and problems caused by
slaring and borrowmng. The student provides Mr. Brown with a
written [OU for vne box of crayons.

Learn Names. The practice of devising a seating arrangement
whereby student names are learned quickly is desirable. Many
teachers suggest an alphabetwal seating arrangement since it lends
itself to associating names with faces. After student names are
learned, other seating arrangements can be utilized. Calling a
student by name early in the year, however, gives him/her an
increased sense of well-being The student is now a person rather
than just a member of the class. Early use of names also. gives
students the impression that the teacher is vrganized and in contrel
of the situation. “John and Harold, stop talking and finish your
work” is much more effective for John and Harold than “Let’s stop
talking and finish our work.”

Be Firm and Consistent. Experienced educators recommend
that teachers begin the year with confidence in self, firmness in
dealing with students, and consistency in dealing with disruptive
behaviors. Webster {1968) warns teachers not to wear their teelings
on their sleeves. Many. especially beginning teachers, view acts of
misbehavior as directed to them personally. One who realizes that
such behaviors might be reactions tuo other factors or to the
teacher’s role rather than to_the teacher personally will be in a
better position, to handle the situation.

Firmness implies using an emphatic voice, luukmg at the
student, and, if necessary, moving toward the student. Firmness
also means “sticking by your guns.” Many teachers have heard
students say, “Well, Mrs. Jones let"us do it.” A smile and “That’s
fine: however, in this class you will not do it” demonstrates
firmness. Many teachers report that it is easier to begin in a firm
manner and relax later in the year than to begin relaxed and then
try to become firm. )

We would like to emphasize, however, that firmness does nol
mean harshness. A teacher can be firm and still be friendly, sup-
portive, and warm with students. A firm teacher can provide an
environment where students fuel safe aud secure, and feel “This
teacher really cares about me.’

29




Consistency in dealing with disruptive behavior is important if
students are to judge the teacher fair, not partial. Make sure that
the punishment fits the crime and that partiality is not shown to
certain students.

Deal with Disruptive Behavior. In addition to firmness and
consistency, teacher experience and research recommend additional
procedures when dealing with disruptive behayvicr, induding the
following:

1. Avoid making the punishment or reprimand personal. Rather than
saying that George is bothering you. state that he is disrupting the
class or interfering with an activity. [f George feels he is bothering
you, the behavior may recur. Indicating that he is bothering the
class 1s likely to pressure him into coming in line with his peers.

. Avoid using sarcastic remarks. Sarcasm s directed toward the
person, not the misbehavior. Instead of stopping 2 minor problem,
the teacher may be creating a major problem— irect confronta-
tion with a student.

. Avoid making threats that are not fullowed through. Students
soon lose respect and confidence in the teacher who states, “Stop
that or else!” and the “else” never comes.

. Avoid inexplicit statements or reprimands like "All night, let’s
knock it off¥" Specify the student, the misbehavior, and the pre-
ferred behavior, e.g.. “Harold Jones, stop talking to Edward, and
finish your math paper.”

. In a tense situation. the use of humor might be the best course of
action. Humor has the effect of relaxing students and teacher.
Often when a possible challenge 1s perceived to the teacher’s
authority, humor can be used to negate the challenge. A teacher
who leaves the class laughing somehow puts him/herself in charge
of the situation.

Madge Foster was passing out a class handout that was a little
difficult to read because of hght print. She apologized by saying, 1
know this could be a little darker. but the duplicating machine
hasnt been working very well.” “Thet's an understatement,”
responded one of .ne students. Madge smiled and quickly replied,
“You're right, at my age I'll need a magmfying glass to read it.” The
students laughed and the class continued.

. Do not be ashamed or hesitant to ask for help. Many discipline
problems have senious emotional backgrounds. Principals, guid-
ance counselors, and school psychologists are there to help
teachers—use them.




Schedule Conferences When Necessary. Many teachers wait -
i00 long before conducting a student-teacher conference andfor
parent-teacher conference to discuss a problem situation. When
initial approaches in controlling a student’s behavior fail, hold a
student-teacher conference. This technique provides the teacher
with the opportunity to (1) get to know the student better, (2)
identify possible causes of the problem: and (3) plan with the
student possible courses of action to solve the problem.

Many parents get extremely upset, as they should, when they
find out that their child has been having problems but nothing has
been said to them. When initial approaches in controlling a
student’s behavior fail and the initial student-teacher conference
does not seem to work, schedule a parent-teacher conference. Of
course, in discipline case$ of an extreme nature, an immediate
conference with parents might be warranted.

Parents are potentially the teacher’s most valuable resource for
understanding and dealing with students. They can (1) pravide the
teacher information necessary for understanding the student’s
problem, (2} suggest courses of action to be followed in solving the
problem, and (3) help both teacher and student in solving the
problem.,

The following suggestions may be helpful to the teacher when
wonducting a student-teacher conference:

.1. Establish a relaxed atmosphere. If either you or the student are
_upset, postpone the conference. Little communication will take
place if ejither of you'are “about to fly off the handle.”

.-Begin the discussion by giving specific examples of the student’s
strengths, abilities, and acceptable behaviors. Specifics will let the
student know that you are observant in the classroom. For
example, “Rita, you get along very well with your classmates.
Yesterday at recess, [ was happy to see you help Janice. Then again
today at lunch you were quick to share with Jack.”

. Specify the disruptive behaviors or problems that need attention.
Explain to the student why the behavior is disruptive and how it
affects the class. Also explain how the behavior affects the
student. Allow the student opportunities to explain, discuss,
question. etc.

. ldentify courses of action that are open to the student in
correcting the problem. Explain how each will help. Make sure
hefshe understands exactly what is expected and why. If the

kY|




course of action selected does not work, he/she should be aware of
the next steps you will take. Let the student know you do care and
really want to help solve the problem. .

. Summarize the discussion for the student emphasizing the course

of action you have both agreed upon.

. End the conference on a positive note and keep the communication

channels open—"John, if you have any problems or are not sure
what you are to do, you talk to me.”

The following suggestions are provided fur teachers conducting a
parent-teacher conference:

1.

Meet in a setting th;]l is private and, preferably, not over a desk.
Move out from behind your desk and sit across from the parents.

. If the parents are angry or upset, let them blow off steam. When

they settle down, begin with speaft examples of their child's positive
aftributes. Establish early that you both have a'common con-
cern—the welfare of their child.

. Specify the child’s problem, courses of action you have taken, your

rationale for selecting the courses of action, and progress made.

. Ask for suggestic.)ns from the parents. Listen and question.

. Have examples of the child’s work and complete records on hand.

Although they may not be used, they are readily available if the

need arises.
’

. ldentify and discuss courses of action open to the parents, student,

and yourself. Agree upon an approach and determine the neces-
sary steps in solvirig the problem. Make sure the parents also
realize what your next steps will be if this approach fails.

. Summarize the discussion for the parents. Make sure that they

understand what was agreed upon. Also determine how communi-
cation concerning their child’s progress will be conducted (i.c., by
telephone, notes home, another parent conference in two weeks).

. Leave on a positive note. Many times parents feel a little better if

they realize that the problem{s) their child is having may be
common and experienced by many other children.

After a student or parent conference, it is a good idea for the
teacher to write a, summary of what transpired. The summary can
be used to refresh the mind in case a subsequent conference is
conducted. It can also be useful if the teacher decides to talk to other
school personnel—the principal, counselor, or school psychologist
—concerning a student’s problem.
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A second practice worthy of consideratic~ is 1o talk to the
principal, school psychologist, andfor guidance counselor prier to
conducting a student or parent conference. After becoming familiar
with the problem, these school staff members might provide
additional suggestions such as ways to relax the participants, other
possible courses of action to solve the problem, etc. We feel that
such a meeting prior to a conference would be especially beneficial
for a beginning teacher.

Finally, a student andlor parent conference can be held at any
time. The teacher does not have to wait for a major problem to
occur. If a student is perceived to be troubled or a potential problem
is seen arising, a conference should be considered. A conference can
be a very effective preventive technique for minimizing discipline
problems.

ORGANIZATIONAL, PLANNING, AND
INSTRUCTIONAL PROCEDURES

Physical Environment. Disruptive behaviors' can be mini-
mized if the classroom setting is conducive to learning. By
manipulating the physical environment, many potential problems
can be alleviated. The teacher can ensure that the classroom
temperature, ventilation. and lighting are adequate and comfortable
for students. Activity areas can be arranged so that clues are pro-
vided as to the appropriate behavior for the area. Quiet sections for
individual activities such as reading or mathematics should be
arranged differently from those that encourage group activities
such as block areas. Learning centers can be arranged so that the
number of chairs provide a clue as to the number of students who
can work in the space at a given time. Materials should be stored
near the area where they will be used and should be easily
accessible. For example, books used for reference work should be
located where students can easily use them without disturbing
others. ‘

The encyclopedias in Wanda Wilson’s eleventh-grade history
class were located on the lower shelf of a bookcase along one side of
"the room. Whenever a student did research, the fifth-row students
nearby had to move as the student crawled to secure the proper
volume. After securing the book, the student usually read and took
notes on a ventilator. Wanda notwced that miner disturbancgs




occurred anytime someone used the encyclopedias—desks moving,
students talking, books and papers falling on the floor. She obtained a
table and placed it in the back of the classroom. The table had room
for the books and an area for the student to sit, read, and take notes.
Using encyclopedias no longer resulted in disturbances. :

L

Peggy Carl is a beginning kindergarten teacher. Prior to the
opening of school, she worked for one week prepanng her classroom.
By the first day of school the room was ready. An ayuarium housed
tropical fish, a rabbit was a member of the class, the bulletin boards
were full of pictures and objects, mobiles hung from the lights, blocks
and other materials lined the shelves, and Welcome Clowns were in
the corners. Her first two days were a nightmare. The children did
not pay attention, they ‘were constantly out of their seats, and during
activity periods they boun.ed from area to area like a ball. In
discussing the dilemma with Mrs. Cox, the other kindergarten
teacher, it was suggested that many raterials and objects be stored
for a period of time. The next three days went much more smoothly
as students focused more on Ms, Carl, her directions. and the selected

. activities provided.

Research studies conducted by Kounin (1970) and Brophy and
Evertson (1976} identified many specific practices utilized by
teachers in minimizing disruptive behaviors. Many of the practices
wotld appear to be applicable to teachers at any grade level. The
studies also noted different ways teachers dealt with discipline
problems. Successful teachers were identified as those who had a
minimum amount of confusion and disruptive behavior in their
classrooms. Unsuccessful teachers were identified as those whose
classrooms evidenced a great deal of disruption and chaos.

Monitor System. Successful teachers developed a student
monitor system to handle routine daily matters such as passing out
papers, collecting workbooks, etc. Since students knew exactly
what jobs were to be done, when, and by whom, little time was
wasted. The unsuccessful teacher’s classroom was much more
chaotic. Students were not sure what to do, pushing and talking
were evident, and a greater amount of time was wasted. Discipline
problems were more evident as was the potential for problems to
occur,

w

Al Jacobs is an eighth-grade history teacher. At the beginning of
each year, he assigns monitors to help handle emergency exercises
such as fire drills and tornado warnings. Students are assigned to
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open or close windows, turn Off Tights, lead-the group: check roll
outside the building. etc. The class practices the drills periodically.
When a school alarm 15 sounded, Mr. Jacobs’s classes spend the least
_amount of time with the fewest distuptions leaving and returning to
the classroom.

Helper System. Successful teachers also developed some type
of system for students who needed additional help or_direction.
Some students were designated “helpers” for others who needed
additional help with an assignment. Assignments were written and
displayed in the classroom to ensure that pupils knew what to do.
Times were establ shed for students to secure assistance from the
teacher. At other times. the teacher moved around the room and
provided individual assistance. In contrast, the unsuccessful teacher
was often interrupted by students needing help. Students not
knowing what to do next were often frustrated and soon became
involved in some type of disruptive behavior.

Sandra Eliot’s twelfth-grade sociology classes do a great deal of
group work in addition to whole-class assignments. As groups begin a
project, Sandra supplies each member with a mumeographed list of
requirements, whom to contact in the group if help is needed, and
what to do next when a requirement has been finished. In addition,
class assignments and instructions for those finishing assignments
are listed daily on the chalkboard. Sandra schedules the last fifteen
minutes of each class period for assistance to groups or individuals
needing her personal help. Periodically she moves about the
classroom offering assistance if necessary. Students in her classes
unde rstand assignments, knuow where to go for help, and know what
to do next when they finish.

Individual Differences. Successful teachers provided lessons
geared to the individual differences of students. When there was a
match between the material and student ability and interest,
students worked for longer periods of time with fewer inteérrup-
tions. In addition, successful teachers developed a system so that
learners were well aware of what they were to do when they
finished an assignment. Specific options were provided for each
student,.and both teacher and student were aware of acceptable
options. In contrast, unsuccessful teachers seemed to have
difficulty planning for individual differences. Students in their




classes finished their work quickly and then had nothing to do, or
could not do the work and gave up. Consequently, disruptive
behaviors were 1ikely to occur.

“Withitness”. This term, identified by Kounin, refers to the
successful teacher’s ability to observe events going on in various
areas of the classroom. These teachers were able to spot potential
problems and redirect student behavior, thus solving the problem
before it became a problem. Unsuccessful teachers seemed to
become so involved in what they were doing—working with a
group, checking papers, etc.—that they failed to recognize potential
problems until oo late and then had to deal with a disruptive
behavior. Students svon become aware that a teacher knows what
is going on and are then less likely to try and get away with
something,.

Rachael Paul is a second-grade teacher. She makes a point of
knowing what each student’s assignment is und Lonstantly observes
the total class. If children begin to stray, she 15 quick to direct them
back to their assignment. At the beginning of the year, after
discussing rules and expectations, she observes children’s behavior
and is quick to praise students following the rules and meeting
expectations. Statements such as “|I like the way Robert is placing his
work n his folder” provide clues for other chuldien to the behavior
she expects. Rachael attempts to ignore minor disruptions during
imitial class periods. However, as soon as a student is on track, she is
quick to reinforce positive behavior. She 15 very much aware that
many children use disruptive behaviors to gamn sttention. Ignoring
the minor disruptions but rewarding positive behavior seems to get
many of her students on the night track. Her observations allow for
the quick renforcentent of desirable behaviors and i.me to redirect
some behaviors before they become disruptive.

Preclass Work. Faust (1977) and Webster (1908} suggest that
junior and secondary high schaol teachers provide classes with
some type of preclass work. This practice encourages students to
settle down and puts them in a frame of mind for work. It also
provides the teacher time for necessory clerical duties. Students
should be held accountable for the work; it should not be just
busywork. Webster suggests assignments such as a short quiz or
written reaction rather than a reading assignment.

Bob Carlson is a seventh-grade English teacher. who teaches five
sesaions of English each day. Bob plans preclass assiynments for the
beginning five to eight minutes of each ddass perod. Examples of
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preclass work include short word pucses, wntten reactons to
statements and questions, and illustrations uf puems and stonies that
the class has read. Preclass assignments are hept in a notebouk by the
students and spot-cheched peniodically by Bob. In addition, students
discuss and share some preclass work on Fridays Often these
assignments are related to class assignments but not always. This
Thursday the preclass assignment was to write a headline and bref
summary describing the results of the recent seventh-grade basket-
ball game.

Variety. Boredom vn the part of students usually results in
disruptive behaviors. Teachers swho use varied approaches 1n
presenting matenal, unusual or different material geared to student
interests, diverse questioning techniques, and who provide
students with various ways of responding can help eliminate
boredom. It is important for teachers. to realize that they do not
motivate students. All th€ teacher can do is to provide ingentives for
students to motivate themselves. Knpwledge of student interests
and concerns is essential to the teacher who s planning learning
activities and experiences that will reduce boredom and aciively
involve learners.

UNDERSTANDING STUDENT NEEDS AND BEHAVIORS

The goal of helping students develop self-discipline is more
likely to be achieved if teachers understand the needs and resultant
behaviors of students. Such understarding can provide a greater
insight Into methods and practices for developing student self-
awarengss and increased self-discipline.

Student Nceds. There are many different human needs and
various ways of describing and categorizing them, CGesell and lig
(1946) were first to provide educators with a comprehensive list of
thildhvod needs, maturational stages, and the educational implica-
tions. Since that time, others such as Erikson (1950), Maslow
{1954}, and Havighurst {1902} have also develuped lists of human
needs for educators. These lists are important to teacher s since they
identify the goals students are striving to attain. In addition. lists
can be used by teachers as a frame ot reference tor anderstanding
many stadent behaviors and providing msmght tor appropriote
learning experiences
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Havighurst's concept of the developmental task provides
teachers with a detailed framework for understanding student
needs and subsequent behaviors. Havighurst vontended that each
student progressing toward maturity will encounter at various
stages of growth specific developmental tasks based on biological.
psychological, and cultural needs. A developmental task

... anses at or about a certain period in the hfe of the individual,
successful achievement of which leads to happiness and to success
with later tasks, while faillure leads to unhappiness in the individual,
disapproval by society. and difficulty with later tasks. (Havighurst
1962, p 2)

Through an understanding of the developmental tasks, the
specific behaviors required at each stage, and successive maturity
levels, teachers can gain a clearer picture of the problems of many
students. Certainly, an understanding of the problem is the first
step in helping a student solve the problem.

Examples of developmental tasks of elementary school children
include the following:

1. Achieving increased personal independence

2, Developing posttive attitudes about themselves as growing
organisms

. Learning fo get along with their peers

. Developing the necessary acadenuc skills of reading, writing, and
mathematics

5. Developing a conscience and a set of basic values.

Some tasks encountered by junior and senior high school
students include:

Deve'oplng increased independence from parents and adults
Developing increased soaal relations with peers
. Learning to accept themselves as individuats

Learning the necessary academic skills and cognitive processes
required by society

5. Developing a set of appropnate valucs and atutudes for directing
tiwnr behavior.




Teachers who have an understanding of the tesks facing their
students can do a great deal to help them achieve these tasks. In
other words, elementary and secondary teachers who plan lessons
that are interesting and geared to the ability level of a child are not
only minimizing the potential for disruptive behavior, but are also
helping the student achieve the de\elopmental task of learning the
necessary academic skills required by society. The teacher who
provides a student the opportunity of self-selection of material and
independent work is helping the learner achieve the task of per-
sonal inde pendence.

Student Behaviors. As previously mentioned, failure to mas-
ter a developmental task can lead to unhappiness in the individuai
and disapproval by society. Thus the accomplishment of tasks is
closely related to a student’s self-concept and sense of security.
Inability to master a task will produce frustration, tension, and
anxiety. -

Bobby 1s a beginning kindergarten student whose parents have
been overly protectjve and quite permussive. Bobby has not been
allowed to play with other children becouse “Some just play too
rough.” He has always gotten anything he wanted. The few times his
parents said no, Bobby has thrown a temper tantrum. This has
resulted in getting the no changed to a “Well, 0. K.

There is a strong pessibility that Bobby will have o difficult

time gaining acceptance from his peers and coping with his
emotions in a manner awceptable to the schovl. Bobby may begin to
develop frustration, tension, and anxiety toward his kindergarten
experiences.

- Karen is a fourth-grade student who is extremely overweight
and has protruding front teeth She is becoming more consaous of
her appeararce as a result of the mockery and harassment she is
beginning to receive from peers. “Fat Karen,” “Walrus Karen,” and
“Hey, Kaien, you're ugly” are becoming more common statements
during the lunch period and recess. She is the last student to be
chosen on a team. When the teacher asks the class to ¢hoose a
partner, whoever gets Karen complains either verbally or nanver-

baily.

There can be little doubt that Karen is beginning to find school
a frustrating and threatening place. Karen will need help if she is to
deal effectively with the situation.
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Randy is a tenth-grade student whe has become increasingly
popular with claszinates as a result of his abilities on the basketball
team. He'is being invited to more parties and asked by more guys to
become part of the group. Randy perceives that to be accepted, his
hair should be longer, he needs to wear Levi's, and he is going to have
to g0 out more with the group. His parents. however, take pridein his
clean-cut appearance and feel one nnghgout a week is enough,.and
that night has a twelve o'clock curfew.

While to adults, the problem may seem minor and just a part of
growing up, to Randy it is of major importance. As he strives for
peer acceptance, the difficulties encountered front pressure to
conform to parental desires may affect many aspects of Randy’s
behavior. His academic achievement may begin 5 deciine andlor he
may suddenly begln to demonstrate disruptive types of behavior in
his classes.

Inability or difficulty in mastering relevant tasks will produce
frustration, tension, and anxiety for each student. To cope with the
threat, there is strong likelihood that each student may develop or
use an adjustive behavior to reduce the pressure and anxiety.

Adjustive Behaviors. Perkins (1969} defines an adjustive -
behavior as a behavior used t$reduce frustration, tension, or
anxiéty. Such bbhavior is a defense mechanism that everyone uses
to some degree to help, maintain a stable self-concept. People
generally use adjustive behaviors that have been effective in past
situations in reducing tensions and anxieties. Perkins identified the
following adjustive behaviors. aggression, repression, sabstitution. projec:
tipn, rationalization, withdrawal, fankasy, regression, wlentification, and modify-
ing one’s self-concepl. We contend that many of.these behaviors are
frequently used by students in the school setting. They are often
handled as discipline problems and the student is reprimanded. The
reasons for and purposes of the behaviors, however, may not be
understbod by many teachers. .

Johnny is a kindergarten student who has been insulated from
other adults by his parents. He has_also gotten his way at home. He
does not like his teacher. Mrs. Jones, telling him what to do.
Whenever she dlreﬂ?\l:ghnny to do a certqin thlng, he scowls at her.
Recently he called her 2 "bitch.”

Johnny is using the adjustive behavior referred to as Aggression,
‘He is trying to remove the source of his frustration, the teacher,
- through the use of facial expression and abusiveé language.

. H
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Jame is a jupior high student who was repnimanded by the
teacher of the previcus class for not having her work completed. In
the next class she directed her frustration 10 the student teacher
saYing, "] hate this boring class; your assignments are stupid!”

This form of aggression is called desplacement. Janie views it
unwise tc attack the teacher who reprimanded her. S0 she takes vut
her frustration on the student teacher whom she views as less
powerful:

Sarah told her teacher, mother, and friends that she failed her
Spanish test because 1t was not a fair test. In actuahty, Sarah did not
study for the test.

Sarah is using the adjustive behavior called ratwnalzation. This
behavior is used b: nost people at different times in their lives.
Sarah is giving herself and others an acceptable reason in place of
the real reason. Certainly if the test were unfair, we would be in
sympathy with Sarah.

Allen is a student in Mr. Brown’s ninth-grade algebra class who
doesn’t understand what 1s going on. When Mr. Brown calls on him.
Allen bows his head and says nothing. Soon Mr. Brown calls oq
another student. Allen doesn’t partiapate in any Jass disuussions and
doesn’t interact with other students. Mr. Brown feels that Allen is
just a shy student.

Allen is using a withdrateal behavior to cope with the anxiety
perceived in the algebra class. It might be interesting for Mr. Brown
to observe Allen’s behavior in other situations. He might find out
that Allen is not shy at all.

Connie is a very popular sixth-grade student who maintains
excellent grades and has been the center of «t*2r .ion. Linda recently
enrolled in the class and has also become quite popular Linda is
having a birthday party on Friday afternoon. On Friday morning
when Connie heard from friends that they were invited but she was
not: she threw a fit—a classic temper tantrum.

Connie is using the adjustive behavior referred to as regression.
When all else fails, students often revert to behaviors that were
successful for them at an earlier age.

The behaviors manifested by Johnny. Janie, and Connie would
certainly be viewed as disruptive and would probably be punished.

" All the behaviors just described, howeter, are in essente a signal for
help. They indicate that students perceive a source of frustration

[
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and anxiety and are unable to cope with the situation. These
students need help in expressing their emotions and feelings in
more appropriate ways.

Teachers who are able to identify adjustive behaviors used by
students will be in a better position to help students understand and
cope with their emotions. Ignoring or punishing these types of
behaviors is not the answer. Forced suppression of feelings may
lead students to more detrimental adjustive mechanisms.

Teachers are responsible for helping students understand their
own behavior and helping them learn appropriate ways of dealing
with frustration and threat. Many educators contend that this goal
is as important as the 3 Rs.

Establishing a Conducive Climate. To help students deal with
their emotions, the teacher must first establish a classroom (limate
conducive ‘o student self-expression This can only be accom-
plished in a climate that students consider safe for their self-
concept. In such a chmate, where understanding of self and others
is promotcd, students will feel accepted as persons of worth and
dignity. When they feel that the teacher really cares about them and
understands their feelings, when they feel that they will not be ridi-
culed or laughed at, then students will more readily begin toexpress
their values, concerns, and feelings.

Earlier in this chapter. we presented suggestions for minimizing
disruptive behaviors in a dassroam situation. We contend that the
teacher can establish rules, list expectations, establish control. be
firm, and still have a classroom (limate that students perceive to be
safe for their self-concept. In addition. the teacher can still be
viewed by students as ¢ persan who cares about them, and if given
opportunities, students will express their values. concerns, and
feelings. As values and feelings are expressed and discussed. they
become more clarified. Once students are able to clarify their values
and feelings, they will be in a better position to understand
themselves and others. This increases the potential for students to
develop more appropriate and satisfying behaviors which can lead
to greater degrees of self-discipline and personal growth.

DEVELOPING SELF-DISCIPLINE

We believe that by providing swudents experiences in dealing
with their specific values, attitudes, emotions. and behaviors. the




teacher increases the potential for student self-discipline. These
areas must be "explored” by each student if she/he is to form an
identity and begin to control and direct individual behavior.

Valett (1977, p. 23) contends, and we agree, "that the affective
domain of human development has been serivusly underrated in
education as determined through curriculum offerings and meth-
ods of school organization.”

Traditional methods for helping students cope with values,
attitudes, and emotions have usually included telling the students (1)
how they should act, (2) how they should feel, {(3) what they should
desire, and (4) what was right and wrong. These "approaches
provided little opportunity for students to actively explore the
values, attitudes, emotions, and concerns of themselves and others.
Many past approaches have emphasized knowing not experienc-
ing —indocrination rather than development through exploration.

Witlan the past twelve years there has been an increased
emphasis on student self-development. A variety of technigques for
personal and sdcial development have been recommended in
professional texts and journals. Numerous programs have been
developed by commercial publishers. Teachers now have at their
fingertips a wide assortment of techniques and programs for
helping students develop an increased understanding of themselves
and others. ' )

There are, however, critics of many of these approaches. Some
contend there is no data available to support the effectiveness of
many, if any, of the programs. In addition, there 15 criticism of
teaching or dealing with values in school. Some critics maintain
there is an invasion of student privacy in some programs, that other
approaches allow young and immature students the nght to select
their own values. Some criticisms may provide teachers with
guidelines for the selection and utilization of various techniques.
We feel, however, that a majority of the available technigues and
programs provide teachers with the necessary suggestions and
safeguards for effective utilization.

The following techniques have been used by teachers to help
students understand the values, attitudes, emotions, and behaviors
of themselves and others. A more detailed list of resources available
for teacher use is included in the Appendix.

Dramatic Play. This technique, which is quite popular with
elementary teachers, actively involves students in trying out
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different roles and behaviors. Students with one background or
personality style can play the rule of another. Shy Bobby becomes
Patrick Henry, rich Johnny becomes a poor beggar. Teachers
emphasize sincere expression in the various roles so that each
student “experiences” the feelings of the charactgrs portrayed.
Follow-up discussions can lead students to understand some of
their own feelings and the feelings of others.

Role-Playing and Sociodrama. Role-playing is the spontane-
ous acting out of a situnation. Students play the roles of persons and
then react or behave as they perceive they should. This technique
can provide insight into commor. individual and group problems. [n
addition, it provides students the opportunity to test or try out
behaviors in a safe study.

Mr Clark described John to his ninth-grade Jass. John never had
any trouble getting a date. Whenever a dance was scheduled, fohn
always had a date. Mr. Clark asked for volunteers to play John and

, call Nancy for a date. At First there was a great deal of giggling.

; However, after a few students played Joha and Nancy, you could
have heard. 2 pin drop. Mr Clark was providing students the
opportunity to try vut an expenience that had scared many of the
boys ta death. The girls were Just as interested —how do you say no
in a nice manner? )

Sociodrama 15 similar to role-playing in that it is unrehearsed
and spontaneous. Socwdrama. however, deals with socal problems
which are acted out by the group. Shaftel and Shaftel {(see
Appendix) provide problem stories and exceilent guidelines and
suggestions for classruom utilization of thys technique. We strongly
recommend that teachers read this. text for ideas pertaining ta role-
playing and sociodra.2a as well as dramatic play. While the work is
geared to the elementary teacher, many deas and suggestions could
be adapted for grades seven through twelve

Unfinished and Problem Stories. This techmyque is appro-
priate for ai grade Jevels. The approach 1o sinular to rule-playing
and suciedrama in that personal and group prublems are presented.
Courses of achion and behaviors are not acted out, however; they
are discussed by the dass under the teachers gundance. The teacher
acts as Fauhitatar and questioner but dues not bring personal biases
into the discussion. The fullowing actual experience demanstrates
the effectiveness of this technique.
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Ms. Johnson was a ter.th-grade teacher m a large midwestern
city. The rock concert, “Jesus Christ Superstar,” was coming to the
city in three weeks. Ms. Johnson realized that many of her students
would be in conflict with their parents concernmg attendance at the
concert. Some parents would not allow their children to go to “that
sacrilege.” Ms. Johnson therefore developed an unfinished story
related to this student dilemma. Sally 1> imtated to the coner] by a neat guy.
then to a parly, 1} she can’t go to the concert, wo date-no party. Mom and Dad say
absolitely no to the concert, Safly does . . .7

Ms. Johnson’s classes discussed the problem, talked about the
feelings of Sally, her parents, themselves, and their parents. They
listed possible courses of activn—wonsequences For each —and dis-
cussed in depth all aspects of the problem.

After the rock group left town, different students thanked Ms.
Johnson for helping them by providing "that unfimshed story.” One
student sawd his parents said absolutely no. However, from the class
discussion he had identified a course of action that he would never
have thought of—having somecne whom the parents really re-
spected approve the concert. His pastor was happy to duv so from the
pulpit vne Sunday before the concert. The pastor had attended the
production in New York and recommended that parents as well as
teenagers attend. As the student said, “That beats telling them | had
to go to the library to study, and then getting caught at the concert.”

Questioning Strategies and Self-Analysis Work Sheets. These
technigques have become popular through a values clarification
approach developed by Simon, Howe, and Kirschenbaum (1972).
The purpose of the approach is to help students become aware of
and to identify} their own values and thase of others, and to act
according to théir value chowces. The use of “probing questions” and
forced-choice questions is a technigue used to help students think
through the values they have and why they have them. A second
technique, the self-analysis reaction work sheet, has been widely
ased by many classroom teachers. Here, for example, the student is
asked to construct a coat of arms depicting personal achievements,
things that make himfher happy, things hefshe does well, etc.
Another worksheet has the student list twenty things that hefshe
loves to do. The student then codes the responses according to
categories presented by the teacher, such as those items that cost
more than three dollars to do, items that hus/her parents love doing,
ete. While these techniques have been cntiuzed by some, we would
encourage teachers to exanmine the suggested technigues and their
theoretical basis.




Bibliotherapy. This technique is used with students on an
individual basis. The teacher provides a story about another person
having a problem similar to the student’s own problem. As a result,
students often will view their own problems in a more positive
perspective. Resources for developing a better understanding of
this technique are included in the Appendix.

CULTURALLY DIFFERENT STUDENTS

Current discussions of d'-cipline usually contain a section
pertaining to the disadvantaged or culturally different student and
the problem of discipline. As Faust {1977, p.3) noted, “Where the
school population is comprised largely of disadvantaged pupils.
problems are frequently at a peak.”

While we would not disagree with this observation, we do feel
that the goals of minimizing disruptive behavior and maximizing
student self-discipline can be accomplished with the culturally
different student. We believe, however, that the first step toward
the accomplishment of these goals is the establishment of a
rurriculum that accommodates to the unique learning style of each
culturally different student.

Castaneda (1972, p. 114) defined this concept as biculturalism
where “the child is allowed to freely explore modes of the
mainstream culture by means of those preferred modes he brings to
school from his home and community.” He observed that most
educational institutions have an “ideal,” Anglo-American middle-
class model established which all children are expected to acquire. A
child who possesses different modes and who is unable to
accommodate to the expedled mode will have problems and will
certainly encounter anxiety and frustration. We contend that many
discipline problems encountered with the culturally different
student are related to the student’s inability to accommodate to the
established mode of the school.

To maximize the development and learning of any child,
Castaneda recommendcd the development of environments pre-
pared to teach children in their preferred modes. Such environ-
ments, which he (haracterized as “cultarally democratic,” would be
cognizant of the fact that students enter school with preferred
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learning modes, including (1) a language preference, (2) a preferred
way of relating to others, (3) an incentive preference,  and (4} a
prefefence for thinking, perceiving, remembering, and problem
solving.

Without pertinent information on individual students in each
of these areas, the teacher’s ability to create a culturally democratic
environment will be greatly reduced. Castaneda r¢commended the
development of school assessment programs to provide such
information.

Unless schools begin acquiring this knowledge and accommo-
dating to these student differences, the goals of minimal disruptive
behaviors and maximum developnient of self-discipline will never
be realized for many students.




CHAPTER 3

Case Studies:
Early Childhood
and Elementary
Education

/
s

Chapter 3 includes documented classroom and school-setting
incidents and mini-case studies recorded and contributed by class-
room practitioners throughout the country. The incidents actually
occurred and reflect issues and problems experienced by preschool
and elementary teachers and paraprofessionals. The episodes repre-
sent a wide spectrum of situations from everyday nuisances and
petty actions to critical events.

This collection of real-life encounters involves administrators,
teachers, parents, and students. Each incident includes a general de-
scription of the background, identification of the specific issue or
problem, and a series of questions for discussion, followed by
several possible solutions or reactions. n

It is advisable that the pre-service or in-service teacher care-
fully review the mini-case studies and discuss with colleagues the
possible solutions and .reactions. There is no necessarily best
answer or course of action. Recommendations outlined in chapter 2
should be carefully considered when discussing or thinking about a
particular incident.

Since the underlying purpose of this collection of incidents is to
provoke self-reflection or group discussion, it would also be
advisable to carefully review the episodes included in chapter 4
" which relate to middle school, junior and senior high school
classroom problems.




SELF-CONCERNED PARENT

Backgroun;l

The cutoff date for nursery school for three-year-olds 1s September 30, how-
ever, the school acvepted Michael who woulin’t be three until October 3. The
decision to accept him was based on maternal advice—Michael is an only child,
has no playmates in the home area, and the mother is expecting an unwanted
addztion to Michael’s world, She feels school has more to offer him than she does
at hoine. Michael proved to be very immature and subyeit to penods of general
disagreement when he sits and does nothing.

Problem

Michael’s mother 15 unable te cope with her son and the problems her preg-
nancy hac created with hum. Consequently, she is reaching out for help by send-
ing hitn to a school situation.

Discussion Questions

1. How can parents help prepare older siblings for a new baby in the family?

2. How could a three-year-old sense his mother's unhappiness with her preg-
nancy? '

3. What other steps would the mother take besides sending her son to school
prematurely?

4, How could professional counseling help the mother?

Possible Solutions ’

1. The school could ask the mother 10 withdraw Michael because he is too
immalure. '
. The teacher could isolate Michael when he misbehaves.
. Thé Lleacher could recommend that the mother visit a psychiatrist.
. The teacher could set up a conference with the mother and attempt to
explain that her attitudes and feelings are upsetting her child.

OVERPROTECTIVE PARENT

Background

When four-year-old Kevin and his mother came fo register for nursery school,
Mrs, Brown stated that Kevin would need plenty of individual love and attention.
As the year progressed, she would always call after a morning session and say
that Kevin had told her he was picked on in school. Kevin couldn’t pinpoint any
time of reason, however. His mother vomplained that he was never hugged or
patted. Kevin began to resort to tears that he coub! casily turn on or off depend-
ing on the reaclion he wanted. He became very disruplive to gain attention.
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Problem .

Kevin's mother’s apprehension and accusations are beginning to show in
Kevins aftion< in school. It is apparent that he is testing her as well as his
teachers. Hef overprotectiveness is encouraging the misbehavio. of her son.

hl
Discussion Questions

1. Why might parents believe their child rather than the teacher?
2. Why do some parents find it dufficult to let their childzen take care of
“3_themselves in school?

3“"{1!9“: might a teacher give one student attention without ncglc;tmg others
in the class?

Possible Solutions

1. The teacher could suggest that Kevin and his mother visit a psychiatrist.

2. The teacher could speak with Kevin to determine what scems to be bother-
ing him.

3 The teacher could suggest that Kevin stay home with his mother one more
year, because he is too immature for nursery school.

BEHAVIORS FROM HOME

Background

Allen is a four-year-old preschool child. His father is a full-time college student
and his mother works Full-time. Allen is enrolied in a day -care center for an
cight-hour period, fve days a weck. He is extremely aggressive and cannot keep
hic hands off the girls. He is constantly pinching. hugging. and trying to kiss
them. He has been caught enacting his view of lovemaking with girls on ceveral
different occasions.

Problem

Allen’s parents feel that love and sex should not be hidden, they are therefore
very open about it, Allen has observed his parents” behavior and s teying it out
at the day-care center.

-

Discussion Questions

1. What types of child-rearing practices are prevatent today?

2. What kinds of problems develop when patents model or encourage be-
haviors that are not generally socially acceptable?

3. How can a teacher accept a child’s social or cultural background and suill
encourage socially acceptable standards?




Possible Solutions
1. The teacher could tell Allen that his behavior is usually not acceptable in

public. She could remove him from frequent contact with girls.

. The teacher could meet with the parents and discuss the problem.

. The teacher could refer the parents to a counsclor or psychologist to dis-
cuss the implications of Allen’s behavior for his development.

. The teacher could inform the parents that since she is also responsible for
other children. Allen wall be dismussed from the program 1if this behavior
continues.

THE AGGRESSIVE CHILD

Background

Benny is a five-year-old kindergarten student of above-average ability who is
usually an excellent student. However, he is very aggressive with his peers. He
shoves, talks loudly, and even strikes 1f he doesn’t get his way. This behavior
is very prevalent before s hool, at recess, and after school. Benny doesn’t act
aggressively with his teacher or at home, however.

Problem

Benny’s father 15 a police officer. Benny feels that aggressive behavior is neces-
sary lo get his way.

Discussion Questions
1. Wiat are reasons for some childeen's overaggressive behavior?

2. In what ways do parents and teachers “teach”™ or reinforce aggressiveness?
3. Should some types of aggressive behavior be encouraged?

Possible Solutions
1. The teacher could have a conference with the parents and discuss a pos-
sible solution.
2. Benny's father could be invited to the class to talk about “How Police Offi-
cers Help People.”
3. The teacher could talk to Benny sbout bis behavior to help him under-
stand he doesn’t always have to be first.
. The teacher could prase Benny shenever he worke Lvoperatively with his
peers. . ‘




A STUDENT WITHDRAWS

Background

Becky is a five-year-old kindergarten student who is very intelligent, respon-
sive, and active. After the school year began, the teacher notned that Bedky has
a slight stutter and her speech isn't always clear, Bevky tried to speak in class
until classmates Iaughed and made Fun of her. . .

-

Problem
Becky has withdrawn and refuses to speak in class.

Discussion Questions

1. When the teacher noticed that Becky had a speech problcm, should he
have had her try to speak in front of the class?

2. How can young children be helped to accept differenves m other Jhildren?

*3. Why do some parents not inform teachers of problems their (hildren have?

Possible Solutions

. The teacher could meet with Becky and help build her confidence.

. The teacher could refer Becky to a speech therapist.

. The teacher could talk to the class about how it fecls to be laughed at.

. The teacher could meet with Becky’s parents and the speech therapist to
discuss ways they could help Becky.

. The tgacher could arrange that Becky does aot have to talk in front of
the class until she becomes mere confident.

*

CHILD REFUSES TO ACKNOWLEDGE MISTAKES

Background

Jeff is a first-grade boy who is very bright and a joy to have in a classroom.
He is extremely popular with other students, If corrected for anything, however,
Jeff refuses to accept that he has made & mistake or broken a rule. He responds,
“I didn’t do it.” Subsequent discussions with his mother revealed that “This has
been his way of life. We've tried to change him, but it's impossible.”

-

Problem

Jeff has a problem that his parents seem to be aware of. They are mere or
less resigned that this is the way he is going to be.

Discussion Questions

1. Why would Jeff use this behavior in the classroom?

2. How can schools help parents better understand and wwope with the behavior
“»  of their chikiren?

3. Wiy do parents often just accept certain behaviors of their children?




Possible Solutions

1. The teacher could punish }eff for this type of behavior.
2., The teacher could meet with Jeff and discuss other,ways of behaving when
he is corrected.
3. The teacher could meet with the parents to discuss a course of action both
would follow in helping Jeff learn more appropriate behaviors.
. The parents could be referred to a counselor or psychologist for help in
changing Jef’s behavior. '

‘

MS5. EXAGGERATION

-

Background

Irene is a most capable first-grade student. She comes from 2 middle-class
family and has parents who are very concernied about her success in school.
lrene causes few problems in the class other than her “storytelling.” She makes
up fantastic lies about Family vacations, toys she owns, people her family knows,
etc. Recently, when other students called her a liar, Irene burst inte tears and
sobs of [ am not.” Her stories have continued, however.

Problem
Irene’s behavior is becoming increasingly more disruptive to the class. Why
js she exaggerating so?

* Discussion Questions

1. Why do childsen exaggerate the truth?

2. How might parents interpret their child’s exaggerations in school?

3. 1s exaggeration i normal behavior for a child?

4. What are some ways that a teacher can discuss this behavior with a child
without calling the student a liar?

Possible Solutions

1. The teacher could meet with the parents to discuss [renc’s bcha ior. Does
she demonstrate this behavior at home?

2, The teacher could begin giving lrene attention and praise for ncccplablc
behavior.

3. The teacher could talk to Irene about her stories and how athér students
feel about them, jealousy, cte. She could encourage Jrene just to tell “little
things” that her classmates will understand.

. Irene could be referred to a counselor or school psychologist.
!




J,
MR. FANTASY
7

Background "'. ' K
David is a six-year-old first grader who lives with his mother and grandmolher
in a rural community. He is small for his age and stays to himself. He seldom
completes his work, instead, he spends most of his ime gazii.g out the window.
He ¢cems to daydrcam most of the time. Subseyuently, he never knows whal is
going on in the class. .
Fd
_Prgl:!lcm
"- David is a daydreamer.
-9:’. l a
. Discussioh Cuestions -
1. Why do students daydream or live in a fantasy world? .
2. Why nught'students who daydream in class not be daydreamers at home?
3. What are some other behavior Ial‘)clb given to students who daydream in
class?

’
r? .

Possible Solutions

1. The teacher could meet with the parents lo discuss David’s’ probh:m Is

David-a daydreamer at home?

. The teacher could engage David in activities that ensure his success and
be quick to praise¢ him.

. The teacher could'refer David for a hearing test. !

. The teacher could meets with David to make sure hé understands what is
expected of him and to determine how he feels in class.

. The teacher could punish David for not paying attention and cOmplclmg

his work and praise him whcn he does.

2

~

MS. I'M-SO-DIFFERENT-FEROM-MY-SISTER

¢ .
Background _ .o ' ' ™

Barbara is an clghl -year-old suqnd gmdcr who comes From a fine family. She
his a younger brother and an older brother and sister. Her older brother and
sister were "model” students whose behavior and grades were excellent. Barbara
is another«story. While she has the ability, she does not use it. Her work is
sloppy and usually not completed. She vonstantly talks. is out of her seat, and
in any other way will disrupt the (lass. A conference with her parents revealed
that Barbara is also their “problem” child. ‘

' v

Problem

Barbara 1s strmng to be herself by not following the examples of oler sib-
lings who were “model” students.
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Discussion Queslions
1. Why are siblings often 5o different?
2. How do parents and teachers foster sibling rivalry?
3. What can pareats do to decrease comoetition among siblinge?
4. What safeguards can a teacher take l0 decrease competition?

Possible Solutiens

1. The teacher could talk to Barbara and encourage her to be herself.

2. The teacher could nveet with the parents to discuss ways that Barbara
might be helpd in finding ker own life-style.

3. The teacher could use the interests that Barbara has as_an incentive for
‘achievemient and desirable behavior. 3

4. The teacher could identify Barbara's interests and encourage her to share
them with the class.

PARENT HOSTILE TO CHILD

Background

Cheryl is an illegitimate cight-year-old second grader with an average 1Q.
Previously she attended a behavior disorders special class bucause of stealing food,
money. and belongings of classmates. She lises with her mother and two illegiti-
ma. half brothers, and appears to be physically jbused and inadequately fed.
Her mother hates Cheryl’s Father for deserting them and takes her revenge on
Cheryl. When her mother purishes her for any achievement, Cheryl reacts by
urinating or d. fecating on her mother’s bed. Cheryl has had many psychological
tests.

Problem

Cheryl appears to be physically abused. She constantly lies and steals and hac
no friends.

Discussion. Questions
1. Why do parents abuse their children?
2. To whom should a teacher report a suspected child abuse or negléct case?
3. Is a teacher protected by law for reporting a child abuse case?
4. Is a teacher required by law to report a suspected abuse case?

L}

Possible Solutions
1. The teacher ould notify the human recources department about the Family
situation.
2. The teacher could call the juvenile judge and report the case.
3. The teacher could call the local police department and report the case.
4. The teacher showld make the classroom atmosphere as safe and secure as
possible for Cheryl.




PARENTS CAN'T ACCEPT CHILD’S PROBLEM

Background

Brian is an eight-year-old second grader. He i< a well-behaved boy who is well
liked by his peers. Brnian has great difficulty with his reading because of an IQ
just abowve the spedial education level. His mother will not give her permission
to put him in the speuial education Jass. She 1s more concerned with keeping him
out of that class. Rrian’s stepfather doesn't want to get involved at all. Brian can
hardly wait for summer to come so he won’t have to read anymore.

Problem

Brian’s best interests are being saurficed because of the stigma of spedial
education.

Discussion Questions
1. How van mamnstreaming a child help crase the stigma of being in a special
education class? .
2. What other resources are avalabie to parents for helping a student with a
reading problem?
3. Should the school put the hild in a speaial education class even if the
parents oppose the idea?

Possible Solutions

1. The guidanse counselor could invite the parents to school to observe a
speaal education class.
. The teagher could keep trying to convime the parents that they would be
helping Brian by letting him participate in a special education class.
A tutor could be obtained so that Brian mught have special aid.

. The teaker vould recommend a special reading program for Brian 1n the
summer s0 that he might catch up with his classmates in reading.

UNCONCERNED PARENT

Background

Karen 15 the youngeast tn a family of three girls. Her sisters are fifteen and
sevenieen, Karen 15 wuriently repeating <o ond grade. She lives at home with
her «icters and father since her mother’s dvadh, FLowever, she spends most of her
tim~ with an aunt and unile. Her retention in second grade was based on her
reading and emotional problems. Karen is very aggresuve, and her play activi-
tics venter around football and softball. She has a poor attitude toward school.

Problem
Karen's father seems unconcerned with her problems at school,




Discussion Questions

1. Why might Kazen’s interest center on football and softball?

2, What are your fechngs about retaining a student?

3. How might Karen’s sisters help with the problem?

4. Why might a parent who loves his child seem unconcerned about her
school work?

5. What can schools do about teaching the concept of death?

Possible Solutions

1. ‘The teacher could suggest that the school counselor meet with the parent,

. aunt and uncle, and sisters to discuss Karen’s problem.

2. The teacher could involve Karen in class activities, giving her more respon-
vsibility and praise.

3. Karen could be referred to the school counseler or school psychologist for
help with her emotional problems.

4. Football and softbail could be used as an incentive for Karen to work
harder in reading.

PARENTS REFUSE TO ACCEPT PROBLEM
3y
Background

Betty is a nine-year-old sccond grader. Her mother deserted the family seven
years ago leaving the father to raise Betty, a twelve-year-old brother, and a
sevenieen-year-old sister. The Tather 15 a truck dewver who has frequent women
visitors. Betty has had to sleep' on the floor so that a “visitor” could have her
bed. She is usually poorly groomed and not accepted by her peers. Betty is the
lowest student in her «lass academucally, she fantasizes a great deal whenever a
classmate will listen.

Problem

Her father is unwilling to accept that Betty's soual and academic problems
stem from her home fife.

Discussion Questions

1. Should school personnel interfere in the private lives of students? If so.
under what cireuinstances?

2. What commumty agencies might be notified about a situation of this kind?

3. How can teachers best help children from bad home situations?

Pacsible Solutions

1. The teacher could report the problem to the human tesvurves department
and let them handle it.

2, The teacher could set up a conference with the father to explain how his
life-style is detrimental to his children.

3. The teacher could give as much special care and attention to Betly as

humanly possible. The classroom sctting should be safe and secure for
Betty,
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MS. TATTLETALE

Background

Ellen is a very sweet thard-grade student. She does excellent work and has
parent- who are very (onucrned about her achievement and conduct. However,
Ellen drives the teacher crazy.

Problem

Ellen is a constant tattletale. She must have eyes in the back of her head.
Nothing goes on in the <I3ss that she doesnt know cbout. When an incident s
unacceptable, Ellen reports the person and action quickly and Joudly.

Discussion Questions
1. What are some reasons that children rartle?
2. How do parents and teachers encourage tattling?
3 How can teachers ht‘lp students. understand the dgf‘eren;c between lanling
and telling something they should tell?
4 Wh}; is taitling ond telling lcs{ prevalent at the jumor and senion high
level?

Possible Solutions

1. The tpacher would talk to Ellen about her tatthng and how the problem
mught be solved. Elien could be rewarded when she doesnt tattle and
ignored or punished when she doe-.

The teacher could discuss Ellen’s problem with her parents for a possible
solution.

The teacher could refer Ellen to a counselor . psychologist for special help,
The teather would potablish “tattling and teiling” rules tor the class to
folluw. !

-

PARENTAL EXPECTATIONS

Background

Shawna is in third grade. She is nine years old, very protty, extremely con-
scientious, and wotks very hard on any assignments. Shawna is an overachiever,
On recent group achievement tests Shawna's scores were average. Fler parents
were oulraged and insisted that she be tested again. Subsequent tests revealed
the same resulis. The parents began putiing pressise on Shawna to work harder.

Problem !
Her parents vinnet accept Shawna‘’s achievement abilitios




Discusslon Questions
1. What {5 “overachievement”?
2. What are some ways that a teacher can identify an overachiever?
3. Why is it harmful for the overachiever not to be identified early?
4. How might the concept of overachievement be explained to parents?

Possible Solutions
1. The teacher could meet with the parents to discuss the harmful effects of
the pressure being exerted on Shawna.
2. The teacher could refer the parents te a child psychologist.
3, If Shawna doesn’t seem to be bothered by the pressure, the leacher vould
ignore it. .

PARENTS HOSTILE TO EACH OTHER

Background

Joan is a very likable, above-average, nine-year-old third grader who has three
older sisters and a six-year-old brother. Her father is a professional, and her
mother was recently discharged from an alcoholic rehabilitation wenter All the
children except Joan have accepted the home situation. Their father, who prefers
to live in his own apartment, is more liked by his children than their mother.
Joan loves both her parents and her siblings. Her schoolwork doesn’t compare
favorably with her past record.* She misses school frequently, and when she is in
school often has imaginary pains and illnesses. A physical examination indi-
cated she is in good health.

Problem

joan loves both her parents, has become emotionally insecure, is an under-
achiever in school, and is becoming psychosomatic.

Discussfon Questions
1. How can clenentary school counselors play an important #ole m the lives
of their students?
2. What should a leacher do who knows that professional help is needed by,
a student?
3, How might a child’s behavior in school be an mdncalwn that somcthmg is
“ wrong at home?

Possible Solutions

1. The teacher could ask the school guidance vounsvlor to call a meeting with
both parents to talk over Joan’s behavior and its implications.

2. The teacher could call Joan's father, talk with' him, and suggest that he
and his wife talk with Joan and explain they both love her but have prob-
lems that force them to live the way they have been living.

3. The teacher could talk to Joan and try to explain that parents may often
have marital problems but still love the'" children very much.
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A STUDENT'S SOURCE OF MONEY

- r

Background )

Ethel is a nine-year-old fourth grader, an above-average student who has
always been most cooperative in class. She is from a poverty-level family and is
on a free lunch program. Recently, Ethel has been involved in a series of com-
motions after lunch. She is buying candy from zlassmates during class period.

~ o

Problem

Ethel, with no apparent source of funds, buys candy from classmates after
lunch. Where is she getting the money?

Discussion Questions
1. Where could Ethel be geiting the money?
2. Should a teacher ignore this situation?_
3. What might be the reaction of other parents if they found out Ethel swas
buying candy from their children? .

Pessible Selutions

1. The teacher could ignore the candy buying .md tell Ethel to buy it when
she won't disturb the ¢lass.

2. The teacher could talk to Ethel about the source of the money.

*3. Theteacher could ralk with the parents about the source of the money.

4. The teacher could inform the principal and let her handle the situation.

M7 QUICK-FINGERS

Background

Billy is a ninc-year-old fourth-grade student from a middle-class family. He is
adopted and the only child in the family. Billy’s parents will give him just about
anything he wants and wili do anything for him. ’

Problem o

Billy steals anything in sight. He takes pcncils, books, and personal belongings
of other children. ;

Discussion Questions

1. What are some reasons that students steal?
" 2. What can be done for studtnts who sce their parents steal? *
3. What can a teacher do to minimize stealing in the dassroom?

60 -~
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Possible Solutions

1. The teacher could talk with Billy and try to ag\ee on a way to work out
his problem.

2, The teacher could make a deal. If Billy doesn’t sleal he wilt be given some
things that he likes, such as team captain, extra time to work on a model
plane, ctc.

3. The leachcr could arrange a conference with the parents, teacher, and
counselor to R¥lp share the problem. -

4. The leacher could refer Billy to a counselor or psychologist for special help.

PARENTS IN CONFLICT WiTH REAL MOTHER

Background

Jerry is a bright fourth-grade siudent who does exccllent work ard tries his
best daily, e lives with his father and stepmother. His real mather, who lives
in a néarby town, wants to be a part of his {ife. She has been to school to inguire
about Jerry and has observed him in the 1lassroom. Jerry scems thrilled that she
is interested 10 his schoolwork, His father and stepmother do not know that the
real mother has been at wchool. Duning a recent conference with the father and
stepmother, the teacher found out that they do not want Jerry's real mother to
have any contact with him unless it has been prearranged with them.

-
-

Problem
Jerry is in the mlddle of o family situation ‘that mnght be detrimental to him.
The teacher is also caught in the middle.

Diccuscion Questions ’

1. Does the tcacher have a responsibility to adhere to the desire of the father
and stepmother?

2. Should the teacher tell the parents that the real mothes has already visited
Jerey?

3. What are some Possible problems for Jerry lll.\t can arise from the situation?

Passible Solutions

1. The teacher could discuss the problem and a possible course of action with
the real mother. .
2. The teacher could refer the parents te the principal, since all visitors must
be cleared at that point.
3. The teacher could ask the Pprincipal to check into the legal implications of
the sltuation. .
. The teacher could tell the parents that without o court order the real
mother could not be kept from visiting her child.
. The teacher could meet with the parents, counselor, and principal to dis-
cuss the situation and the problems it might pose for Jerry,




A NEW STUDENT

L
Background

Maria is a nine-year-old fifth gradc student of - above-average intelligence who
recently transferred from a school in another state. From day one Maria has had
problems adjusting. She does not keep her mind on her work, leaves much of her
work unfinished, and is constantly out of her scat lalking to other students.
When corrected she retorts, “I know,” “I was going to finish it,” “I didn’t under-
stand the assignment,” or “[ am just finding out what to do next.”

- ]
Problem

Maria is having difficuity adjusting to her new class and seems to be rational-

1zing her behavior.

Discussion Questions

1. ‘What kinds of anxicties do students have when transferring to a new
school?

2. What can teachers do specifically to help a new student adjust?

3. What kind of family problems m:ghl cause a move? How might these
problems affect a child?

"

Possible Solutions

1. The teacher could. talk to Maria and explain class rules and teacher expec-
tations.
2. The teacher could assign Maria a “welcome partner(s)” to help her fearn
her way around. The partner(s) would be a “model” student(s).
3. The teacher could praise Maria for acteptable behaviors and completion of
F]

assignments,
. The teacher could meet with the parents to discuss any other problerns
Maria might be having, such as coping with racently” divorced parents, ele.

‘e

- A STUDENT BUYS FRIENDS

Background i ‘ -

Dale is a clever ten-year-old ﬁﬂh-gmcfc boy. He js very bright but hasn’t been *
very popular with other students. During a math period a great deal of note-
passing was observed by the teacher who also found out that Dale has been
taking “orders” fnom other students of what they would like and then buying the
things for them. Ddle is from a very wealthy family.

Problem
Dale-fecls rejected by his peers ard is trymg to buy their friendship.




Discus;ior_u Questions

1. What are different way&*that students try fo win friends?

2. Why might Dale use money rather than some other technigue? =
3. In whal ways do tcachers make a student popular or unpopular? *

Possible Solutlons

1. The teacher could meet-with Dale and suggest anothcr course of action for
peecr acceptance.

2.- The teacher could meet with Dale’s parcnts to discuss the problem.

3. The teacher could ignore the situdtion and help Dale learn a more accept-
able way of achieving peer acceptance.

4. The teacher could punisk Dale for disrupting the class and tell the class
he wants the order-taking stopped.

" UPSET PARENTS

Backgrqund

»

Robert is an cleven-year-old fifth-grade student of average ability. Notes were
gent home during the first grading period indicating that he was not completing

his assignments. Only a few of the notes were received by Robert's parents.
After grades were assigned. the parents-arrived at school,quite hostile and angry.
They contended that the problem is a personality clash between Robert and the
tcacher.

+
-

.l’roblem

Whlle Robert was having problems, there was a definite commumcalmn prob-
lem between the teacher and parents.

Discussion Questions

1. What are some problems associated with sending notes home with students?
2 What are some cffective techniques for communicating with parenis?
3. . Where could the parents get the idea thereis a pdrsonality clash belwccp ,
Robert and lhc teacher? - )

#

r - \“ ' .
Possible Solutlons - - ¢ /
1. The principal could réassign Robert to another teacher with a specific rec-
ommandation: communicate promptly and cffectively.
2. . The teacher could meet with the parents to work out an acceptable solution,
3, . THe principal could meet with the teacher, parents, and Robert to clarify
the problem and seck an acceptable solution. .




A TOO-BUSY STUDENT

Bﬂd(g ad .

Kelly is a twvelve-year-old sixth-grade student who has been diagnosed as
learning disabled. He 15 the youngest of four children whose parents are in their
late fifties. The family needs extra money and Kelly contributes by having a
paper route. In addition, his parents have arranged a before-school job at a local
cafe. The boy is disinterested in schoolwork and always seems bired from his jobs.

Preblem

His parents feel that since Kclly’is “handicapped.” he should start working as
soon as possible. The family also needs the money.

Discussion Questions 7 ‘
1. ‘What are the various educational Jabels given to different kinds of handi-
capping conditions?
2. What can schools do to make all parents more aware of the nature OF
various handicaps? .
3. What are some 1ewarding and lucrative occupations that employ various
handicapped persons?

Possible Solutions .

1. The teacher and counselor could meet with the parents and explain Kelly's
potential for achievement and school success.

2. The teacher could suggest to the principal that Kelly be allowed fo sleep
during recess, physical education, and cther nonacademic arcas. In’ that
way he would be fresh for academic subjects.

. The teacher could suggest enrolling Kelly in a work-study program. where
he could carn money and achieve educationally at the same time.

-

AN “OVERDEVELOPED” STUDENT

Background

Trudy is 2 well-developed snxlh-gmdc gifl who has been absent from school
the fArst five Thursdays of the year. She has brought notes from her mother cach
Friday explaining that Trudy was ill. Trudy spends a great deal of time* primping
and Teading romantic magazines. She never becomes involved in games at recess,
Thursday is P.E. day, and the P.E. instructor is'a young, good-looking, male
teacher. N

Problem

Trudy scems to be maturing faster than her peers and is self-conscious about
her physical development. .




Discussion Questions

1. How can teachers help students accept their physical differences and the
differences of others?

2. What are some physical differences that are likely « nead to self-conscious-
ness or ridicule by other students? ’

3. Should a teacher have a conference with parents of a child who is “physi-
cally different” concetning potential problems immediately, or wait to sec if
a problem malcnah:cs? .

Possible Solutions ’

1. The teacher could talk to Trudy and help her accept the fact that while
- she is different she should not be ashamed.
2. The teacher could .meet with the parents and discuss the problem.
3. Trudy could be excused from P.E. until she can handle the situation.
4. Spedial provisions could be made during P.E. so that Trudy would not have
to be embarrassed.

»

IS STUDENT I-TELL!NG THE TRUTH?

[

-
-

Background
Donna s a very intelligent lwelve-year—old sixth grader. She is an excellent
student who does a superior job on any project she turns in. Recently when a
social studies booklet was due, Donna claimed she had alteady tumed hers in,
that it must have been misplaced. Later that day when the teacher spoke on the
, phone with' Donna’s mother concerning a class party, the conversation revealed
that Donna had left her social studies booklet at home. When the teacher men-
tioned this to Donna, she insisted she had done fwo identical booklets.

Problem
Donna seems to be telling a lie.

Discussion Questions

1. Give some rcasons for students lying and cheating in school. '

2. React to this statement: Many teachers make liars and cheaters out of
students.

3. What can a teacher do to minimize lying and cheating?

4. What would be the pros and cons of the teacher’s accepting Donna’s cxpla-
nation.

!

Possible Solutions »

1. The teacher could tell Donna that he didn’t believe her and lower her graac
on the social studies booklet,
2. The teacher could meet with Donna and discuss the problem in an attempt
to get at the cause of her behavior,
3. The teacher could meet with Donna’s parents and discuss the problem.
4. The teacher could accept the booklet and say nothing more.




STUDENT LIES TO.PARENTS -

[
¥

Background y

Cindy is a very.mature twelve-ycar-old snxth-grade student. Shc is very intelli-
gent and good grades come casily to her. She is the youngest child ‘in the family
and is still referred to as the baby. If Cindy-does not get her way at:school, she
sulks and has been known to blurt out obscenitics. Her parents are very relng:ous
and would not condone such behavior. They feel that some mistake must have
been made, since Cindy told them she hasn’t done anything wrong.

Problem - ' ' .
Her parents refuse to bclncvc that Cindy is wwng, since she is able to con-
vince them she is right.
* L3
Discussion Questions

1. Why do students sometimes develop attitudes and bphaviors quite different
from those of their family?

2. Why is it difficult for parents to accipt the fact that their children have
problems and make mistakes?

3. What other persons might have first-hand knpwlcdgc of Cindy’s unac-
ceptable behavior?

Pocsible Solutions ' -

1. The teacher could talk‘with Cindy and let her know that sooner or later
her parents will learn the truth.

2, The teacher could document specifics and have other students, Cindy’s
scout leader, a teacher-aide, ctc., do the same. The teacher could then
mect with the parents and present these. findings.

. Cindy could be referred to the school counsclor or psycholognst for special
hcip.

MR. I-HATE-THE-WORLD

Background

Eliot is a sev .ade student who walk's around with a chip en his shoulder.
He is of below-, _agr ability academically and has been retained twice in his
school career. While his parents scem concerned, they feel that Eliot will be like
his father—"School’s nol his thing.” Eliot has few friends and doesn’t scem to
care. In fact, he just sits in class and docs nothmg and is extremely antisocial
tow.'lrd peers and teachers.

Problem
Eliot’s self-concept in relation to school is very low. He feels he never really

had a chance and has little use for teachers or students who « “ieve or try to
achieve.




Discussion Questions '

. What type of special programs do schools need for students like Eliot?
2. What other types of behaviors are demonstrated by students “with a chip
on their shoulders”?
3. What can teachers do to help improve the self-concept of junior-high-
school-aged students?

Possible Solutions

1. The teacher could send Eliot to the counselor for spccial help.
2. The teacher could ignore Eliot since his behavior is not disruptive.

3. The teacher could mccl with the parents and counselor to discuss a possible
~ solution.

4. Eliot could be enrolled in a work-study program.

-

TOO,SMART FOR THE TEACHER

&

Background

Ted is an extremely intelligent seventh grader with an 1Q score on record
of 146. Ted began the school year in a very positive manner. In English class
he quickly finished all assignments and was given extra assignments by the
teacher to keep him busy. Recently Ted has slowed down considerably, has
started talking to other students and causing dnsnuptnons When the teachér
questioned him about his behavior, he retasted, “When 1 f‘msh you just give

me more busywork: I’Nl just do what the rest of the elass dacs.”

Problem

Ted is a gifted student who is not challenged by the classroom work, wnd he is
becoming bored. -

+

Discussion Questions

1. What provisions can schools make for gifted students?

2. How would you define a gifted student?

3. What kinds of problems are enicountered by gifted students in schook?
4. How, do some sludents react or adjust to Ihcsc problems?

Possible Solutions ) : R

, 1. The teacher could apologize to Ted and work out mdmdual assignménts

based on his interests and abilities.

2. The feaches could meet with the principal and diseuss Ted’s placement in
advanced classes for certain periods of instruction.

3, The teacher could require Ted to do the work assigned the rest of the
¢lass or be punished.

4, The tecacher could recommend to thc parents that Ted be enrolled m a
school with a gifted program.
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MS. SOCIETY

Background

Robin is a very popular cighth-grade student. She is an honor Student and is
encouraged by her parents to become invelved in all school activities. In addition,
Robin is very active in social groups outside school. Recently, her assignments *
have been turned in late andrfe of poor quality. Robin apologized for the quality
of the work and .stated. she has been just too busy. She also commented inat
her mother feels it's no} as imp~rtant what you know as whom you know,”

Problem

Her parents’ encouragement and pressure to make Robin “Ms. Society” are
distracting her from achievement. |«

H

Discussion Questions

1. What types of activities are students encouraged to join by their parents?
2. Why do some parents pressure their duldren to become involyed in these
activities? . .

3. What kinds of pressures do these activities create for students?

-

POssthe Solutions

“a

1. The teacher could inform Robin that she will either do_ the work she is
capable of or teceive a Jower grade. .
2. The teacher could meet with the 'parents and discuss the problem that
. Robin is having. )
3. The teacher could give Robin less work since it is evident that she is

capable.

THE CLASS CLOWN

Backgmund SR

Walter is an cighth-grade sludenl who lovcs being the class clown His work
is below average and he comes from a homne that doesn’t value gducation. He
loves making wisecracks and listening to his friends laugh. He is popular since
he has a motorcycle and calls himself che “Fonz.” Grades, staying after. school,
parent conferences, and even being expelled do not phase him in the least.

Problem _
Walter finds school a bere and loves te be the center of allention.




Discussion Questions

1.
2.

3.

4.

What are some commoa concerns and interests of junior high students?
What kinds of incentives can teachers offer jumor high studcnts who find
school boring?

How can a teacher “stay current” with the interests and concerns of
students?

What can schools do to gain the support of parents who have themsclves
had an unhappy school experience?

Possible Solutions

The teacher could mect with Walter and find out what really interests
him. If possible, class- discussions could be planned in this arca. 1§ Walter
wisecracked, he would be sent out of the class.

The teacher could send Walter to a counselor for special help.

Ex-students who had an attitude similar to Walter's but who “saw the
light” could be brought in to talk about their experiences.

Walter could be sent to the principal, counselor, or study hall to vomplete
his lessons thus denying him interaction with peers.

5. Class diccussions that interested the class could be planned. Since Walter's

wisccracks would distract from the discussion, his peers would force him
into line.

+
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CHAPTER 4"

-

Case Studies:
Middle-School,

Junior and Senigr

High School

Like the prec}:ding chapter, chapter 4 includes documented
classroom and’ school-setting incidents and mini-case studies re-
corded and contributed by classroom practitioners throughout the
country. The incidents presented here actually occurred and reflect
issues and con frontations’ experienced by middle school, junior and._
senior high scnool teachers. These episodes represent a wide
spectrum of 5|tuatlons from everyday nuisances to critical events
and involve administrators, teachers, student tedchers, students,
parents, and guardians.

As in chapter 3, each incident includes a genoral cIasmﬁcatton,
background statement. identificavon of the specific issue or
problem, and a series of questions for disc¢ussion, followed by
several possible solutions or reactions. Disaiplinary incidents are
common to teachers in all subjects; the incidents included in this
chapter therefore represent happenings in many academic disci-
plines and fields of study common to most secopdary school
curricula.

Here, too, it is advisable that the pre-service or‘in-service
teacher carefully review the miini-case studies and discuss possible
solutions and reactions with colleagues. There is no necessarily best
answer or course of action. Recommendations outhned in chapter 2
should also be carefully considered when discussing or thinking
about a particular episode.

Classroom incidents involving .elementary and cecondary
teachers are not necessarily mutually exclusive. It is therefore
suggested that secondary teac hers carefully review the mini-case
studies outlined in Chapter 3 and that elementary educators review
‘those in chapter 4.
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PARENT INTERVENES IN CHILD'S SOCIAL LIFE

Background

Roy and Amy arc juniors who have been going steady. for almost a year.
Roy’s mother does not want her Son to get serious with any particular girl
because she has big plans for him in the future. When his mother found out
that Roy and Amy sit next to cach other in onc 6f thar classes; she became
upset. She called the teacher and asked that the two be separated so that they
will have as litHe contact as possible during the class

Problem

A parent who wishes to manage her son’s social life asks the teacher to
intervene.

Discussion Questions

1. If Roy hnds out abont his mother's request of the teacher, what do you
suppose his reaction might be?
2. Should a parent ask a teacher to inkervene in his or her child’s social Ilfc?
3. How might the teacher separate the mo young pcoplc without causing
hard feelings?
4. Does the teacher have a greater responsibility to the parent or to the
studen*?

Possible Solutiuns

. The teacher can do as the parent suggests.

. The teacher can refusc 10 do as-the parent suggeste.

. The teacher can tell the students what Roy’s mother requested and ask
them to separate.

. The teachercan tell the parent that the two young people have caused no
problem in the class and that he wold rather not disturb matters by
moving them.

STUDENT HOOKED ON DRUGS

" Background

Larry, a sophomore from a broken home, has recently begun taking drugs.
His friends arc extremely concerned and have tried to talk some sense into him.
Larry, who has a flair for dramatics, enjoys being the center of attention aad
feels this is one way to gain even niore attention. His friends spoke with Larry’s
homeroom teacher to see if she had any suggestions.

Problem ' . - .

A young man begins popping pills as a way of gaining his friends’ attention.
His behavior in class becomes notiveably different and his friends and the teacher
become concerned.




1
Discussion Questions

1. What are some reasons that today’s teenagers turn to drugs?

2. How can peers help students get away from the drug scene?

3. What should teachers do when they realize a student is on drugs?

4. How do classsoom experiences contribute toward driving a student to
drugs or keeping him/her away from them?

Possible Solutions

1. The teacher should talk to Larry and point out the dangers of drug abuse.

2. The teacher should explain to Larry the concern his friends have.

3. The teacher should call Larry’s guardian and report what she knows and
has observed.

4. The teacher should turn Larry in to the principal for disciplinary action.

STUDENTS RESENT NEW TEACHER

Background |

A new teacher, Ms. Ruos, is sponsor of the student newspaper. Several mem-
bers of the previcus year's staff scem to resent the new teacher and constantly
refer to the way things used to be run. Ms. Rios realizes that her style of teach-
ing is different frem that of the previous teacher, but she tries to overlook
critical comments made by some students. One day, however. she reached the
breaking pont when the editcr ran down the hatl to get advice frorn the former
sponsor rather than checking with her first.

Problem

A siew teacher finds it difficult to replace another well-liked, experienced
teacher.
llrr‘
Digcussion Questions
1. How should new teachers de.i with stndents who scem to resent them?
"2. Just how long can teache~s ;rnore unkind criticism about themselves?
. How can experienced teachers help new teachers get through their first
year more casily? :
. Should new tea-hers expect to hase more disciphne problems than older
teachers? Why or why not?

Possibie Solutions
1. The new teacher should talk with the students whe scem most reseniful
and try"™0 understand them better.
2. The new teacher should ask the experienced teacher to speak to the stu-
dents about their unkind remarks and attitude of resentment.
3. The teacher should try to ignore the remarks and t ;' Lo gain the students’
. loyalty with time and patience.
. The teacher should disruss the students from the actavity because of their
rudeness.




STUDENT TOO AFFECTIONATE WITH TEACHER

Background

. A middle-aged teacher is worried about the exuberant affection a junior boy

shows toward her. He occasionally puts his arm around ber or slaps her on the
back when he sces her. The student comes from a large family where much
?fﬁi'clit)n is shown, so the tcacher fecls hesitant about telling the boy how she
ccls.

Problem

A teacher fecls troubled by displays of affection shown her by a student of
the opposite sex.

Discussion Questions

1. Is it all right for teachers to hug or show other signs of affection toward
high school students?

2. How could frequent physical contact beiween students and teachers cause
problems?

3. How can a teacher let a student know tactfully that he or she dees not

s like a certain type of behavior?

4. How do people use nonverbal communication to let pthers know how they
feel?

Possible Solutions

1. The teacher can ask the boy to keep his hands off her and explain why
she feels the way she does.
. The teacher can try to evade the student when she sces him approdching.
. The teacher can explain that she feels uncomfortable about his hugging
her, particularly in front of other people.
. The teacher should ignore what the student does and be thankfu! there
are affectionate students around.
. The teacher should hug the student if he hugs her.

PARENT ASKS TEACHER TO COUNSEL SON

Background

Mrs, Williams came 10 school one afternoon to sprak with her 17-year-old
son’s French teacher. She was very distraught because Ler son has been daling
a 29-year-old divorcée. Her son has been offered a scholarship to a prestigious
university, but the mother is worried that he is being led astray and will nok
ccnbinue his education. The mother begged the teacher to talk to her son.

Problem

A parent secks help from her son’s favonile leacher, The parent hopes the
teacher can talk% sotne sense into her son’s head.
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Discussion Questions

1. Does the teacher have the right to meddle in a student’s “affairs”?

2. Will the mother’s attitude toward her son help the situation or hurk it?
Why?

3, If the teacher does speak to the student, what should she say?

Possible Solutions

1. The teacher can advise the mother to avoid making an issue of the situa-
tion, as the romance will probably dic out on its own cventually.

2. The teacher can speak with the young man and try to help him avoid
making a serious mistake.

3. The teacher can tell the studenc that his mother is worried about him, but
he is old enough to make his own decisions,

4. The teacher can refer the young man to his minister, football coach, or
other counselor.

GRANDPARENTS TRY TO RUN TEENAGER'S LIFE

Background

Terry, a scnior, has just turned 18. She and another girl have decided to
move out of their homes and rent a trailer. Both girls have part-time jobs so
that they can pay the rent. Terry's grandmother, who nas taken care of her for
10 years, tearfully called the teachers explained the problem, and asked the
teacher to persiade Terry to return home.

Probi:m

Grandparents oppose a student’s leaving home while she ts still in high school.
Because they fear something will happen to the granddaughter, they a5k the
teascher tO intervene,

Biscussion Questions
. Is the grandmother’s reaction 2 normal one?
. What could possibly happen to two gitls living alonc in a trailer?
. How might the girl's schoolwork be affected?
. How should the teacher respond to the grandmother?

Possible Solutions
" 1. The teacher could have a talk with Terry the next day.
. 2. The teacher could try to help the grandmother see Terry’s point of view.
3. ‘The teacher could tell the grandmother that she would rather not get
involved in the problem.
4. The teacher could call the police,




PARENTAL CRITICISM OF CLASSROOM

o

1
Background .

Mrs. Kehoe called the sophomorc English teacher to complain that her daugh-
ter has been upset by an incident in class. A boy in the room frequently uses
foul language in front of some of the 8irls. Mrs. Kehoe's daughter feels, offended:
and does not know what to do. The teacher has not been aware of thc problem
but promises to do something about it. Unknown to the teacher, Mrs. Kchoe
has also complained to the principal. :

Problem
Improper language has been used in class without the teacher’s apparent
knowledge. An irate parent has notified both principal and teacher, although
the teather is not aware of the principal’s knowledge of the situation.
¥

Discussion Questlons

. Is a teacher responsible for everything that goes on in ¢lass?
. Should the principal have spoken to the teacher?

. Why do you think the parent did not tell the teacher she had already
spoken to the principal?

. How should the teacher handle the classroom situation?

Possible Solutions
1. The teacher should ask the Kchoe girl for the culprit’s name and then
reprimand him.
2, The teacher should be more alert to what is happening in chss and try to
prevent further incidents.
3. The teacher should ask the principal for help.

STUDENTS WITH FORGED NOTES NOT PENALIZED

Background

In order for a high school student’s absence to be excused, 2 wrilten note
frora home js required. Many students write notes and forge their parents’ sig- -
natures and, are therefore excused. A teacher seriously doubts the validity of
one student’s excused absence, but it is the principal who handles the absences.

-

Problem

A teacher has reason to doubt the vabdity of a student’s written excuse for
an absence but doesn’t want to overstep his bounds. -

Discussion Questions
2", Is this problem the teacher’s or the principal’s?

2 Doces a teacher have the right te question a student’s word?
3. Will this type of rule obviously be abused by some dishonest persons?
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Possible Solutions
1. The teacher should go to the principal, explain his suspicion, and let the
principal handle the situation.
. The teacher should speak with the student and try to help him understand
the possible consequences of lying.
. The teacher should call the student’s parents and tey to verify the note.
. The teacher should ignore the whole thing because it is not his business.

OVERPROTECTIVE PARENT CAUSES PROBLEMS FOR SON

&

Background

Joe is a freshman in college. His mother. who has never let him out of- her
sight, visited her son’s former high school teacher to seck consolation. The
mother. crying, told the teacher how she calls her son daily and even drives 100
miles to visit him at least twice a week. She does not understand why the son.
who is on a football scholarship, does not seem fo “appreciate all her concern.
One other child is at home.

Problem ‘
The mother of a college freshman cannot et her son go awvay to be on his own.

Discussion Questions |
1. Are many mothers hesitant about letting chnldren leave “the nest”? Why?
2. If the mother continues her overprotectiveness, what might happen to
relations with her son?
3. How might the son help his mother understand how he feels?

Possible Solutions \

1. The teacher can candidly explain to the mother how her actions are hurting
the son, rather than helping him.

2, The teacher can try fo console the mother and suggest that she leave the
son alone for awhile.

3. The teacher can listen to the mother but offer no suggestions.

. The teacher can change the subject by asking how the woman’s other

child and her husband gre doing.

STUDENT UNABLE TO, COMMUNICATE WITH PARENTS

hackground

Judy is a senior who ©  Just found out she is six weeks pregnant. She and
her boyfriend had originally planned to be married in July, and it is now May.
Afraid to tell her parents and not sure what to do, she confided n her teacher,
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Problem

A student confides an important matter to her teacher but does not feel com-
fortable speaking with her parents.

Discussion Questions

1. Should the teacher get involved in a situation of this kind?

2. What might happen if the student does not confide in her parents?

3." Should the school provide better family planning information and coun-
seling for students? How?

Possible Solutions

1. The teacher should suggest that the student get married immediately or
have an abortion.
. The teacher should try to convince the student to confide in her parents.
. The teacher should listen to the student but avoid giving advice,
. The teacher should call the girl’s mother and tell her about the problem. *

R -

STUDENT USES AGGRESSIVE BEHAVIOR TO GAIN ATTENTION

Backgrour;cl ’ 1

Tim is a-large and somewhat rowdy junior from a broken home. He plays
the role of tough guy 1n front of his friends, but his English teacher has observed
that he drops his tough act when away from them. The last day of school, while
“the t;acher was in her office. Tim lit a fire in & trashcan which the teacher saw
him do

, Problem

A student with many home problems manifests his frustrations through
aggressive, unacceptable behavior.

Discussion Questions

1. What are sdme ways students with famnly probleins might manifest their
inner turmoil?

2. If a teacher realizes a student’s bdckground, should the teacher try fo
overlgok certain behavior?

3. Is an incident such as the one described an indicator of something seriously
wrong with t\hc student? Why or why not?

Possible Solutions

1. The teacher shoufd all the student into her office and try to find out what
is troubling him, reférring him to a counselor, if necessary. .
. The teacher should send the student o the principal’s office for punishment.
. The teacher should pretend she i not see anything and be glad it is the
last day of school.
. The teacher should call the police,




PRINCIPAL LISTENS ON INTERCOM

Background ) !

The principal has a habjt of listening in on classes through the intercom
systemn. One day he decjded to listen to a history class and became upset when
he heard qtl,;dcnls talking. Without really knowing what was going on, he shouied
at the (ia5¢ 1@ pipe down. The lcachcl\had assngncd students to work on group
_projects; therefore they were talking. \

Problem

IThc principal rudely shouts at a (lass without knowing why the students are
talking.

-

Discussion Questions -

. Should prmcnpals listen in on classes with #n intercom system?

. 1f students talk in ciass, should principals be concerned? +

. Why do many principalsiike classrooms that are quiet? .

. Doces silence automatically mean that meaningful “lea rning is taking place?

. How do_you think the teacher felt after the prgh\up.ll shouted over the

intercom? ) \

Possible Solutlons

1. The tcacher should go to the office, explain what was gomg on. and ask
the principal for ap apology.
. The teacher should apologize to the class for the principal, \\ .
. The teacher should ask the class to be quicter from now on. - \
. The teacher should calmly tell the principal what the class was d mg and
invite him to come and see for hinvself.
. The teacher should tell the principal to go to hell and Lake his mtcrcorn

with him! -
[ ' L.

]

PRINCIPAL REPRIMANDS CLASS

*

Background

A student teacher was in «harge of the biclogy claws svhile the. supervising
teacher was in his offive. As students were worlung with their lab partners on
an experiment, the prinupal walked by tie room. heard voices, and eutered.
She demanded abeolute quict and loudly told the student teavher to keep the
students under better vontrol, The student teacher felt absolutely humiliated.




Problem

The principal intervenes in a class which is being supervised by the student
teacher. .

Discussion Questions "

1. How might the student teacher feel toward administrators after such an
ihcident?

2. How might students react after the principal leaves the class?

3. How might the supervising teacher help the student teacher regain con-
fidence after such an episode?

¥

+

Passible Solglions

1. The supervising teacher should go to the principal, explain that the clas.
was under control, arid suggest that the principal apologize to the student
teacher, -

. The student teacher should go to the principal and explain what was going
on in class.

. The student teacher should ask his university supervisor to speak to the
principal zbout trying not to humiliate student teachers.

. The principal should be encouraged by the University supervisor 8 take
some clagses in personnel supervision and administration.

PARENTS REFUSE TO FACE REALITY

Background s
Thirteen-year-old Nick js having problems with written tests in several of
his cighth-grade classes. He seems to know the correct answers if permitted
to respond orally, but he cannot cope with a written test. This, coupled with
other indications, leads his teachers to believe that some type of learning or
perceptual disability might be the cause. They agree that he should be tested.
Such teating requires parental approval.
Problem ; o .
A student’s parents cannot accept the fact that something might be ”wrong”
with their child. Inital contact by a school counsclor indicated that the boy’s
, mother tended to become very emotional about the question when it was raised.
His father, who is head of the high school guidance program with a good repu-
tation as a counselor, was initially a bit hostile. .

- - 1
A

4
Discussion Questions i

1., How can Nick’s teachers convince his parents that a problem does exist?

2. 'If the parents ulfimately refuse to recognize the problem, how can the
teachers work arotind Nick’s ?sability?

3. What can be done to help Nick on a Ionf';-[.mgc basis?




Pogsible Solutions :

1. The.;:lhcrs should not force the situation or make waves! Nick is his parents”
child. 5 .

2. Teachers should ask the counselor to arrange a meeting with Nick's
parents to discuss his poor performance on tests. Perhaps the parents can
be convinced that the problem exists.

. Teachers should allow Nick to take all tests orally and put a note in his
file to future teachers.

. Teachers should insist on testing Nick, even if it mecans going to court
to accomplish that end. Nick’s future depends upon effective treatment.

. Teachers should visit the home and plead with the parents to get Nick |
the help he needs. e *

STUDENT ACTS BELLIGERENTLY TOWARD TEACHER

r

Background

Susan and Eva sit toward the back of the room in English class. Scholastically
they are average students. Recently they have begun whispering back and forth,
and the teacher has asked them to be quiet numerous times. One particular day,
the teacher lost patience and angrily told them to .pay attention to the lesson.
Susan made an ugly face, slammed her book shut, and sat belligerently-at her

) .

1

desk, glaring at the teacher. : ) . 1
Problem i . LT T,

- The teacher has become angry with the behavior of two students, and the
sitdation has reached a showdown. . v

F ™ . -
—

Discussion Questions . - ) .
1. What makes teachers blow up at some things and hot at others?

o 2. If ateacher feels him/herself becoming angry, what should he/she do?
3. How might teachers cause students to act belligerently? ot
4. _ Arc there occasions when a teacher should show anger?

Possible Solutions B 4

. The teacher should try to calm down before doing anything.

. The students should Be sent to a place of isolation For the rest of the class
period. Later the teacher should speak with them about theit behavior.

. Susan should be punished immediately.

. The teacher should separate the girls until their behavior improves.

*




- STUDENT CHEWS TOBACCO IN CLASS

Background

Jim, who feels the teacher plcks on him teo much, brought chewing tobacco
to class onc day. The school has a rule against smokmg, but not.against chewing
tobacco. Jim sat in class with the tobacco in his mouth, and the teacher was not
sure about what to do. He 'did not think tobacco chewing in ¢Jass was appro-
priat¢ behavior but hesitated to criticize the student. The boy’s father was in
the hospital and the teacher thought the boy was perhaps chewlng the tobacco
to help hlm relax. .

' LY
L]

* Probl em,

The teacher dislikes what a student is doing but. hesntatcs to tell him s0 be-
_cause he reallzes the student feels he is picked on too much. ~

Discussion Questions& .

1. Should chewing tobacco be categorized with smoking?

2. Howe could the teacher tactfully discourage the student -from chewing
tobacco in class?

3. If behavior is not spccii“cally prohibited by school policy, should a sludenl
be punished? 1,

4. How can’constant criticism damage a child’s self-congept?

Possible Solutions

. The teacher could ask Jim to spit out the tobacce before coming to class.

. The teacher could report Jim to the principyl or counselor.

. The teacher could ignore Jim’s tobacco chewing.

. The teacher could suggest that a rule prohibiting tobacco chewmg in school
be added to the school regulations.

L]

STUDENT LEAVES ROOM WITHOUT PERMISSION
: ‘ ¥
Background '

It was the last period of the day. The season’s first spow began to fall, and
Paul, a lively tenth grader, jumped from his seat and ran cut the door to {ook
at the snow. The teacher, with her back to the class, was writing on the board
and did not see Paul when he ran out of the room.’ The principal, However,
spotted him and asked what he was doing out of class. ‘

¥ s .
Problem . .
A studenl is caught out of class without the teacher's ‘permission.

‘




Discussion Questions

, 1. Is it possible for the leachcr always to know where cach student is?
+2. Should the teacher be reprimanded by the principal for a student's bcmg
. out of class?
3. Should the student be pumshcd for leaving without permission?
4. What could the teacher have done so that the' whole ¢lass might have been
. ablc to look at the spow?

Possible Sowutions

. The principal and the teachee could:reprimand Paul for leaving the ro‘Bm
without permission.

. The teacher could defend Paul's action by explaining that he did it bccause
# waf an unusual day.

. The principal could ask the teacher to keep a closer watch on sludcnls at
atl times.

. The orincipal could ask Paul to return quictly to his room and get pes-
missin pext time he wanted to-leave.

a ! t
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STUDENTS SMOKING IN RESTROOM

Background d '

Two sludcnls asked fto be cxcused to go to the restroom. The teacher gave
Jpermission but became worried when they did not return within ten minutes.
The teacher suspected the students might be smoking in the restroom, which is
against the rule, so she went to check. The restroom was filled with smoke, bu.
the girls were not actually scen smoking. They: wcm, however, the only two
gifls in the restroom when the teacher entered,

Problem . ’ ) i .

. Two students are found in 2 smoke-filled restroom, but they are not actiinlly
seen sfudking. . !

Discussion Questions ‘ b

1. Should the teacher really worry about students who smoke? Is Smokmg
something that most young people try at some time or another? .
2. Should schools provide smoking arcas for high school students? Why or
why not?
3. What should be done with students caught smoking illegally?
[] 4

Possible Solutions . ol .,

1. The teacher can refuse to give lhc students furthcr restroom passes.
2. The teacher can warn students about smoking in restrooms.
3. The teacher can tell students that from now on they will bc allowed only ¢ -~
five minutes in the restroom. .
4. The teacher ean check students’ breath and send them to the Principal if
there is a sign of smokc

o
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STUDENTS FROM ANOTHER CLASS CAUSE DISRUPTION

Background

The audiovisual equipment is kcpt in the room next to the science class. Each
period two or three students are usually assigned to work unsupervised in the
oom. At times students will poke their heads in th: doorway of the science
clags or stand at the window and make faces. Mr. Moore, the science teacher,
has «sked the students to keep away From his room, but from time to time one
appears at the door, thus creating a disturbance.

Problem
Studets from another classroom occaswna’lly disturb the class next door.

Discussion Questions

1. Should high school students be left unsupervised for long periods of time?

2. [f a student *s considered responsible, should he/she be allowed to work
independently with little or no teacher supervision?

3. What might happen if two or more students are left daily with minimum
teacher supervision?

4. If a teacher notices another teacher’s student(s) misbehaving, what should
he do?

Possible Solutions

1. The teacher should speak to the principal or guidance couynselor about
hetter supervision of the students,

2. The teacher should talk sternly with the sludcnl» about the importance of
acting in a more responsible manner.

3. The teacher should have the students stay after school as punishment for
disturbing his class,

. The teacher should invite the students to join his class until they can

tetuin to the audiovisual room and act properly.

N\

STUDENTS UNCOOPERATIVE WITH STUDENT TEACHER

Background

The tenth-grade English class has a student teacher, Mr. Miller. Thre= class .
members, who have decided they do not like him, complained to the regular
teacher. They asked if they might do special work in the library or some other
place to avoid remaining in the class. These students #*2 among the brightest
in the uass ard have never given the supervising teacher any trouble previously,

Problem .
Students ask to be excused from a Uass being taught by a student teacher,

| 83
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Discussion Questions

1. What ace some problems a sludcnl teacher mlght encounter in the class-
room?

2. Is it ethical for a teacher to dnscuss another teacher with students?

3, How can the supervising Icachcr help prepare students for a student
teacher?: \

4. What should a teacher do if a student comes to her/him wilh a complaint

% »

" about ahother teacher? . . #

Possibte Solutions

1. The teacher ¢an give the students an independent project because they
are good studonts,
2. The teacher can explain to the students that part of life is learning to get
* alpng with.all sorts of people, so they must remain in the classroom.
3. The teacher can speak with the student teacher aboul the problcm and
see what he suggests.

L

U " STUDENT INJURED WHILE IN CLASS

‘ckground

_ Two stu’ ats began scuffling with cach other between classes. When the bell
rang, tF  went to their seats which happened to be next to each othier. One

student knocked a book off the other’s desk, and the latter stabbed him in the

arm with & pencil. The skin was punctured and slight bleeding occurred.

~ . . - i)

* Problem } . .

A student injures a classmate with a pencil in the glassroom.
L .

- Discussion Questions

1. Can a teacher be sued for an injury oceurring in the classroom?
2. Would a teacher be considered negligent in such a sitdation?
3. Why can tearhing sometimes be a hazardous occupation?

POSslb‘ Solutions .

1. Tne teacher should send the m]urcd boy to the ofﬁcc to havc hns wound
14 cleaned.
% The student who stabbed Lis classmate should be scht to thc principal
for disciplinary actions. /
3. The teacher should reperimand both boys for scuffling in class
4, The injured boy’s parer.s should be notified . immediately about the acci-
,  dent so that they  a'recommend action.
“5. “The teacher should put a bandage on the wound and forgnt about the
incident. Boys will be boys!
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STUDENT'S- PARENTS CONSTANTLY CHECKING UP ON HER

Bar. kground

Susic is an anly (hild whose parcnts ire concerned about her progress in
school and frequently drop vy to visit her teachers. Susic usually makes the
henor roll, so her parents really do not have reason to worry about her grades.
Susie confided in onc of her teachers that she feels embarrassed cach time one
of her parents walks into a Llass to spcak with the teacher, because her c'IaSs-
'mates tease hea”

Problem

A student is embarrassed because her parents frequently drop by school to
check on her progress. .

1}
Biscussfon Questions

1. Do you think that most teachers would weleome mere £ rent interest and
involvement in school?

2. Shotld teachers discuss a child’s progress in front of the child?

3. How might many adolescenis feel aboui their parents visiting theti class-
rooms?

4. Whyde clementar  hool children scem to enjoy parental visits o school
more than second .y school children?

Possible Solutions

1. The teacher can tell Susic te be thankful that her parents care enough
about her to visit the school.

2. The teacher can speak. kindly to Susic’s parents and ask them to visit
after schoel so as not to embarrass the child in front of her peers.

3. Thé teacher can ask the guidanie counsclor to encourage the parents to
visit the guidance office rather than the classroom during the schoo! day.

==
*

STUDENT EMBARRASSED IN CLASS

Ls
"
€

Background

Diane is a sophomore who is very good in Spanish. She does not like to
answer or read aloud, however, because she does not want classmates to think
she is showing off. She asked the ,teacher nat to call -on her in class because
she dogs not want others to think she is a “brain.”

Problem

A student, who wants to keep (lassmates from knowmg how smart she is, begs
the teacher not to call en her.
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Discussion Questions
1. What might be the reasons for Dianc’s acling in this manner?
2. How can teachers help students feel more at ease in 2 classroom?
3. How can independent study projects benefit a student like Diane?
4. Do you think that students know how intelligent their classmates are?
Do they care?

Possible Solutions

. The teacher can l¢t Diane work on an independent study project.

. The teacher can respect Dianc’s wishes and try not lo embarrass her.

. The teacher can explain to Dianc that it is important to respond orally in
a forcign language, and she will be penalized if she refuses.
The teacher ¢an tell Diane that she is only making the situation worse by
trying to remain inconsplcuous,

PARENTS IGNORE NOTES SENT HOME

Background

Scott is an cleventn grader who is 2 frequent source of disturbance in civics
class. He forgets materials, does not study properly, and talks a lot without per-
missien during class. The teacher has seni two notes home to his {famely recently
asking for their cooperation in speaking with Scote. However, Siett continues
his unvooperative behavior and scem: obhvicus of the teacher’s concern.

Problem

The parents of a troublicsome student seem Lo ignore the teachet’s appeals
for help with their son,

Discussion Questions
1 .Hov; can feachers get parents more involved with their dn!drcns school-
wor
2. What might Scott’s behavior indicate about his home life?
3. How should teachers expecl to handle large classes with sever:! problem
children.such as Scott?
4. What might the teacher do to make the clas more interesting for Scott?
Possible Solutions ‘
The teacher could make a hotie visit to speak with Scatl's parents.
. The teacher should threaten to send Scott to the prinupal if he vontinucs
misbchaving in class.
The teacher should refer Scott to the guidance counselor
. The teacher should try to challenge Seott by giving hire meaningful assign-
ments,
. The teacher should counsel Scott in an cffort 1o help him improve in
all}tudc and study habits,

a'
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TEACHER LOCKED QUT OF CLASS BY STUDENTS

Background

Ms. Reed teaches sophomerse English. During the ten-minute break between
classes, Ms. Reed went to the office on a brief eerand. It was springtime and
cveryone was feeling 1n a cheerful mood. When she returned flom the office,
Ms Reed found that her students had locked her out of the room.

*

Probiem

A teacher is locked out of the (lassroom as a joke and is not certain how to
react to the situation.

Discussion Questions-
1. Do teachers occasionally need to ignore practical 1okcs? Why or why not?
2. Should teachers expect occasional pranks to be played gn them? -
3. Why do teachers need to have a good sense of humot?

4. W‘hy are some teachers victims of pranks more frequently than others?

Possible Solutions

1. The teacher should waltk down the corridor praying that the students will
open the door before she returns.

2. The teacher should beat on the door and threaten to punish every str. dent.’

3. The teacher should laugh at the'joke and then politely ask the students
to open the door.

4. The teacher should threaten to get the princip +1 if they do not open the
door at once.

STUDENT TALKS TOO MUCH IN-CLASS

Background

Mary is a scnior who loves to chaltcr with her friends any Hme she gets a
chance, She is a pleasar  .r} and an average student. Her habit of talking to
friends during‘class has become annoying to the teacher, who has tried to ignore
Mary’s talking. At times Mr. Taylor has stopped what he was dmng to scowl
at Mary. At such times Mary quiets down.

Problem ’ ) ¢
A student talks a great deal in class with friends and is annoying the teacher.

Discussion Questions
1. How can teachers quict students down or keep them from talking?
2. Why might Mzaiy talk so much in class? T
3. What might the teacher get Mary to do in order to keep her occupied?
4.” What activities might a teacher encourage to provide students an oppor-
tunity to talk with classmates?




Possible Solutions

1. The teacher should try fo make class more interestinig 5o students won't
have to talk with friends a1l the time.
. The teacher should talk to Mary privately and ask her to be more con-
siderate of others.
. The teacher should inake her write “I will be quiet in class” 200 times.
. The teacher Should sehd Mary out of the room until she can behave
properly.

STUDENTS GAMBLE WITH LUNCH MONEY

&

Background

Ronnic and Eddie are ecighth graders who come from a very low economic
background. The leacher noticed that the two boys are playing cards and
gambling their lunch money each day before school. The parents of both boys -
are quite religious and would be most upset if they realized what their children
were doing. The teacher spoke to the boys one day about the gambling, but they
continue to do it when they think the teacher is rot looking.

E]

Problem

Two boys with a limited income are gambling with their lunch money each’
day. Because the gambling occurs before school, the teacher is not certain what
position to take.

Discussion Questions

1. Should teachers be concerned with the conduct of students before and
after school?

2. What type of things can children learn from playing cards?

3. Is the boys’ use of their money really any of the teacher’s business?

4. Should children be allowed to make a certain nuiaber of mistakes so that
they may learn from experlence?

1

Possible Solutions
1. The teacher should speak privately with the boys about their habit.
2. The teacher should notify the parents and let them handle the sitvation.

3. The teacher should collect the students” cards and lunch money each -day
and hold them until needed.

4. The teacher should find some way to discipline the boys for their behavior.

=




AITER-SCHOOL JOB CAUSES IN-SCHOOL PROBLEMS

Background ‘

Jeff is a semior who has recently taken on an evening job to pay for a car.
He works from 4-11 r.M. and at times works extra hours. He frequently falls
asleep in class and generally appears lired and rundown. His parents are not
particularly happy about his working so many hours, and his teacher has spoken
to him several times about being sleepy in class.

¥

Probl'em

A.student’s after-school job is affecting his schoolwork and health in a nega-
tive way.

Discussion Questions

1. Should there be a Iimitation on the number of hours students can work
after school?

2., Should high school studcnls be required o maintain certain academic
standards if working after scheol? ’

.3, Should parents discoutage students from working on veeknights?

4. I a student is ob.iously very sleepy or tired in slass, should he be allowed

to sleep in class?

Possible Solutions

1. The teacher should call Jeff's parents and recommend that he quit his job
or work fewer hours cach week. .
2. The teacher should speak with Jeff again .and warn him that he needs to
stay awake in class or clee!
3. The teacher should f4il jeff and let him learn ihf hard way.
. The teacher should send Jeff to the school Health clinic so that he can
get more sleep without disturbing the class.

STUDENT LIES TO TEACHER

L, .

Background

Jack is a seventh-grader who came to school one day with his hand badly in-
jured and bandaged. When the teacher asked him what happened, Jack replied
that he caught it in an clevator and had to have stitches. The teac. er later over-
heard the boy telling one of his friends that he cut it while trying to steal a stop
“$ign. The teacher was puzz'ed by the inconsistency of these stories.
Problem

A student tells his teacher one thing and his friends something clse. The |
teacher does not know what to believe.
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Discussion Questions

1. What should a teacher do if she/he finds 4 student lying?

2, Might Jack have reason not to tell the teacher about the stop sign?
3. Why might Jack have told two different stories?

4. lIs it really important that the teacher know what truly happened?

Possible Solutions
1. The teacher should confront Jack with the situaton and ask him to tell the
" truth. .
2. The teacher should not worry about the problem since it was discovered by
aavesdropping. '
3. The teacher should call Jack’s family to see what really happened. |
. The teacher should talk to Jack about lying.

\ STUDENT NEEDS REASSURANCE

Background

Ken is a sophomore from a broken home who lives with his mother who
works. Ken is shy around (Jassmates but has the intabing habit of raising his
hand and asking numervus questions every day. Soine of the questions «cem so
trivial that classmates frequently laugh at him. Ken makes good grades but
appears to need 4 great deal of reassurance about his schoolwork.

&

Problern . -

A ctudent who is obviously intelligent and gets good grades finds it necessary
to continuously ask questions. The teacher feels the boy aust have a reason for
feeling insecure.

Discussion Questions

1. Wher . student continuously asks questions In class, what might this
indicate? .

2. How can a teacher reassure a child who apparently nceds gontinual
reassurance?

. What should a teacher do when classmates make fun of another child?

4. Should a teacher try to ignore questions that appear irrelevant or trivial?

Is any question ever irrelevant? A

Possible Solutions

1. The teacher should make an honest effost to answer ali Ken’s questions.

2. The teacher should som times ignore Ken’s hand when he raises it to ask
a question.

3. The téacher should talk with Ken’s mother to gee if there is a major prob-
lem at home. g .

4, The teacher should talk to Ken privately. explain that some of his qmestions
2rg considered foolish by his classmates, and suggest that he think before
he raises his hand. oL \ )




STUDENT COMES TO CLASS DRUNK

-
-

Backgrond . ) h

Tony is a senior who enjoys partying on Weekends. He'ls not very well liked
by most teachers but has developed good rapport with his English teacher. One
morning Tony came to English class obviously under *he influence of alcohol.
He grinned sheepishly at the teacher and went quictly to his scat. He caused no
trouble, but his classmates: were immediately aware of his condition. The teacher
knew if she reported him that he would be suspended.

Problem '
A student comes to class drenk. What should the lcacher do?

Discussion Questions N -

1. If the teacher has -developed good rapport with a student who needs en-
couragement and suppost. should the teacher ovetlook certain deficiencies
the student thight have?

2! If a student breaks a school rule, should the lcathr always discipline the
student? .

3. Which is more important, rules or people? ’ T 4

4. How can a teacher let a student know that he/she disapproves of the action,
not the person? T ’

Possible Solutigns

1. “The teacher should ask Tony to leave the room. .

2. The teacher should take Tony to the principal’s office for discipline.

3. The teacher should ask Tony te sit in her office znd do his work there.
4

. The teacher should pretend not ta,notice Tony’s condmon and try to carry
on the class in a normal manner.

¥
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STUDENT OFFERS TEACHER STOLEN GOODS

Background

Tom is a junior from a low sociveconomic b‘lckground He lives with his
mother but visits his father on weeckends. When he visits his father, they usually
do some drinking. Tom frequently gets inte trouble, at schogl. One Meonday
motning, he approached thg teacher and asked if he would like to buy some pack-
aged meat at a ridiculously low price. The teacher suspected Tom of selling
stolen goods when he refused tosreveal the source of the meat. Toin alse asked

. the teacher to keep quict about the o 7.
Problem .
A teacher suspects 1 sludcnl of trying {0 sell stolen goods but has no actual
proof.

*
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Discussion Questions

1. If a teacher suspects a sludcnl of trying to scll stolen goods but has no
actual proof, what should he/she do?
. Should a teacher buy things from students if the items are not schdol-
sponsorcd?
. What might happen if the teacher buys thé‘mcal?
. How might-an honest student feel if the teacher he trusts accuses him of a
dishonest act which he did not commit?

Possible Solutions

The teachershould buy the meat and ask no fur;ru':r questions.

. The teacher should think of an excuse notto buyl the meat.

. The teacher should continue to quiz Tom in an
or not the meat is from a reliable source,

. The teacher should tell Tom that something i< “tainted.”

Iu:f’r'ort to find out whether”

IRREGULAR SCHOOL ATTENDANCE CAUSES PROBLEMS

i

Background

Philip is a sophomere with very irregular school attendance. He is frequently
absent on Fridays and Mondays but brings notes from his mother saying he wa.
sick, The teacher suspects the student of forging his mother’s signature. One
Friday while driving to school, the teacher saw Philip hitchhiking toward another
town. When he failed to attend class that-day, the teacher was determined to do
something about the note she believed Philip would bring when he returned.

Probleyn
A teacher feels that sonwe action should be taken towurd a student who is sus-
pected of playing hooky andlater forging excuse notes.

[

Discussion Juestions
1. How can absentecism affect school wark?
2. When should a teacher become concerned about absentecism?
3. What should the teacher have done when she saw the student hitchhiking? .
4 How do paents sometimes contribute to the truancy and delinquency of -
their children?

Possible Solutions

1, The teacher should report the situation to the principal immediately.

2. The teacher should call the parents to see if they know where Philip is on
school days.

3. Theteacher should wait until Philip comes to schonl and then confront him.
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_STUDENT EMBARRASSES TEACHER IN CAFETERIA

-

Background . N ’ - . .

Mr. Ross was in the Lafélena line wanlmv to be served. A fow fect ahcad he
noticed a student cutting the line) which is ag‘unsi school rules. He did not know
the student and did pot want to make a big issu¢ of the student’s cutting,, so he
decided to speak to him after hg went through the line. When he passed the boy -
with hi¢ tray. Mr. Ross motion¢d to him arL_.askcd why he cut line. Without
speaking- the student plckcd up _his bowl of ice cream and show.'d it in Mr,
Ross’s face! &, ., £

. _ r
Problem ﬂ’; o S -

A teacther who tries to be tactful about reminding 3 stndent of an mfmcuon
of a school rule reccives a bowl of ice cream in the face w}ulc numerous
students and teachers arc observing.

- - [l
.

Discussion Questions
1. What should the teacher do now?

2. What would your rcaction be if sdmeone shovcd a bowl of ice c'rcam in
. your facel
3. Should the teacher try to help the sludcnl “save face” or should Mr. Ross
get back at him in some way?
4. What might happen if the teacher started .Scrcammg at the student? -

"
Ry

Pos'.ilblg Solullons

1. The teacher should shove the bowl in the student's Face.

2. The teacher should try te act as nonchalantly as possible and ask tb scc the
student privately after lunch.

3. The teacher should laugh and act as if the wholc incident were a big joke.

4. The teacher should reprimand the student right there in front of everyone.

e

PARENT'S DEATH AFFECTS STUDENT ) I]

[

f t

Backgmund J
Bob is 2 scnior who has an excellent tcademic attendance jrecord. His
father died suddenly from a heart attack. Bob was absent two days, returned to
school, and in the follovjing weeks scemed to have given up trying: The teacher
as well as Bob's classmates noticed the change in Bob's attitude and are con-

srned about his }vclfnrc His girlfriend has tried to cheer him up as best she can.

Problem : }
A fine student whose father recently died has a difficult fime gcllmg back into
to the swing of things. He scoms to have lost all mtcrcsl in qchool 5
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Discussion Questions

. How can teachers help prepare students for death?
. How should teachers treat children after a parent dies?
. How can classmates help other students with tragedies such as death?

. What type of classroom activities might encourage or challenge a student
like Bob? K

Possible Solutions ‘ : ?

1. Thegeacher should spend as much time as possible trying to counsel Bob.

2, Th:ﬁachcr should call Bob’s mother to see if she is aware of the situation.

3. The ftacher should ask classmates to try to help Bob.

4. The teacher, should give Bob higher grades than he deserves’ and hope that
he will soon be back to his old self again.

-

STUDENT'S,LACK OF HYGIENE DISTURBS CLASS

\ Ll
Background ) X
Wilfie is a tenth grader from a very low socioeconomic background. He “is
currently living with an aunt and works after school to support himself. Willie's
body has a very.strong, disagrecable odor which disturbs the. class. Several

students have approached the teacher to complain about Willie. Unkind com-
ments have also been made about him during class. . ;

Problem 1 . .
How can a teacher tactfully tell a student that he or she smells bad?

Discussion Questions '

. 1. Should heglth and physical edycatidn teachers be particutarly concerned
about problems of hygiene, or should all teachers be concerned?

2. What can teachers do to help.childrén frong deprived homes with personal
hvgiene? . e, L

3. Should schools provide shower facilities before and after school for stu-
dents who do fiot have them at hoine?

4.” How 1an students encourage their friends to mafntain proper hygiene?

Possible Solutions .

1. The teacher shouid épezk pa.'iv_ately to Willie about his odor,
2. The teacher should ask another boy to speak tg Willie. .
3 The teacher should talk to the class in gcncml%lvoul proper hygiene,

4. The teacher s‘,hhouid;ﬂsk an athletic coach to talk to the Young man.
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STUDENT LACKS MOTIVATION

-

* Background g '

Sam is a ninth” grader who gets stralght K's on his report card because he
makes no effort to coopetate in any of his classes. A bright young man, he is
completely turned off by school and wants to quit school when he is 16. He

. would like to take o shop course in auto mechanics, bu. freshmen and sopho-
mores are not permitted to do so. His parents are aware of the situation but dp
little more than nag at home. :

Problem ' .
A student, completely turnc(f off by school sits docilely in class each’ day,
causing no dlsctplmc problems as stich, but*worrying the teacher greatly.

-

Discussion Questions

1. What can teachers do te "turn on” students to learning?

2. Should freshmen and sophomores be permitied to take votational courses?
. 3. How might Sam’s atcitude affect others in the class?

4 How does the home environment affect a student’s attitude toward school?

Possible Solutions . N

1. The teacher could appealto the guidance counselor for help.
2. The teacher «could see if an exception might be made so that Sam <ould
get into the vocational program.
3. The teacher could speak with Sam and his parents to see what they snggest.
" 4. The. teacher should let Sam work on an independent project of his own
.choosing in an effort to arouse his interest insomething.

o Sy

-
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P , RINGLEADER DISRUPTS' CLASS
i ,

Background

Nancy is repeating sevonth grade after being held back because of low grades.
She is cute and very popular among,her peers and has become the ringleader
of the class. Whenever she does anything in class, her followers do the same, no
matter how much they disrupt the class. She is constantly doing something to
distupt, which makes learning very difficult for those who are not members of
her-clique. .

LYy
Problem ’ :\

An older student, who has be.ome the ringleader of the class, apparently nceds

some special attention.




DISCIJ‘OH Questions cot
1. How ¢an Nancy be kept from constantly disrupting the class?
2, When children*like to show off and cause trouble, what might be mdlcatcd
about their personality?
3. Is there a way that the teacher might channcl Nancy’s ]cadcrsh:p ab|||t|eb
"in a positive direction?

-
.
1

Possible Solutmns B -
1. "The_teacher should try not to pay spcc1a| attention to Nancy because it
ml@t encourage her to continue nctmg in a disruptive manner.
2.- Nancy should not be placed in any leadership positions. . %
3. Naney's clique should be separated whenever there is a group activity.
4. Nancy should bé given a position of responsibility in the class and encour-
aged to set a good examplz for her classmatcs

[
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" STUDENT_ABUSED AT HOME

- LI
L +

Background . - ’ s

Tina, a ninth-grade student who is a slow learner, has severe scars from burns
rectived when she was youriger. The physmal scars have also left mental scars..
The girl, who is very self-conscious in a group, told the teacher one day she
would not Be able to participate in the day’s activities. When asked why, she
showed th& teacher her legs, which were red and badly bruised, She reported
that her stepfather had beaten her the night-before.

Problem . .

A sludént, who feels self-conscious and inferior around her peers, comes to
. the teacher with signs of child abuse. .

——

'Discussion Questions
. "1 How can a teacher helpsuch a child ftel& part of the class?
1 ar2- I the story of the stepfather’s beating is trie, what should the teacher do?
3. Does your community have programs that wor w,n\h abusive parents?

Possible Solutions
1. The' teacher should try as much as possnblc to hclp Tina feel lovcd and
" accepted.
2. The teacher can give Tina rcsponslblhtncs, such as being <aptain of arteam,
* to help build her self-concept.
3. The teacher should report .the suspected ch11c| abuse to the guldancc
counselor, L

.}r . «'\




INTROVERT _AVOIDS GROUP OR SOCIAL FUNCTIONS

Ll
n . “

Background

Max is an orphan. He and a younger brother left an orphanage in another
state at an early age and now live in a foster home. At fourteen Max is highly
introverted and does not care to participate in social functions or activitie. that
deal with the public. He participates in physical education classes, though in a
somewhat standoffish manner.

Problem

A student is very introverted and needs to be encouraged to mix more with
others.

Discussion Questions
1. Should teachers respect a student’s right to remain a loner?
. 2. Is Max’s behavior typical of that of many foster children? .
"3, How might a teacher encourage a withdrawn child to participate in group
“activities?

Possible Solutions

1. Max should be exj vsed to more group experiences.
2. Max should be taken to public places so that he will begin to feel more
comfortable there,
3. The teacher should pay sp(.‘('ml attention to Max so that he will feel some-
one cares about him.
.~ The teacher should respect Max's right to privacy and let him work alone
_when he wants to do so.

[

PARENTS WANT SON TO QUIT SCHOOL

-

Backgmund T
Albert is a sevepteen-year-old henth-grade student from a m:ddle -class Family.
He is'a poor student who has falled more than once. His parents want him to
quit school becausé ‘of his age and because they think he is wasting his time.
Albert chooses to remain in school but dows not try very hard to learn or to make
passing grades.

Problem
A student’s parents want him to quit school, but the student wishes to remain.

Discussion Questions
1. Why do you think Albert wishes to remain in school?
2. Will he benefit from remaining in school?
3, What could be done torstimulate his interest?
4. Why do you think his parents favor his leaving school?
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Passible Solutions

1. Albert could do as his parents wish. -

2. Albert could try to enroll in vocational school.

3. Albert could ask his teacher 1o speak with his p:lronls and try to convince
lhem to let him remain. in school

STUDENT WITH LEUKEMIA NEEDS SPECIAL HELP

Background

Joey is an cighth-grade student who ha leukemia. He has been involved in the
intermediate band program. Joey’s condition has worsenced rocontly He has lost
much of his hair and wears a cap most of the tinie. Joey is absent from class
often; when he does attend, he shows little interest.

Problem

A student needs to be included in class activities as much as pessible, without
calling attention to his physical condition.

Discussion Questions

1. How can Joey be included more in class activities without calling attention
to his illness?

2. Do you think frequent absences will affect Joey’s progress in the class?

3. What might cause Joey’s lack of interest in the band class?

4

. What might a teacher do to make & class enjoyable for a student in this
circumstance?

Possible Solutions

1. The teacher should not worry about Joey’s lack of interest, as it is probably
a result of his sickness.

2. The teacher should make Joey feel welcome when he comes to class.

3. Joey should be encouraged and complimented whenever-he scems to show’
interest in class activities.

STLOENT LACKS MOTIVATION

Background .

Sixteen-year-old josé is in ninth grade. He comes from a family of five children
where both parents work, the father as a truck driver and the mother as a
beaufician. José was given a battery of three tests a year agao — the WISC re-
vised, the Peabody Picture Vocabulary Test, and the PIAT. The latter indicated
that all academic scores were at least four years below José’s present grade level.
Onc factor noied by two diagnosticians is that José lacks motivation. He is
intensely interested in motorcycles, however, and is very mechanically inclined.

a8
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Problem ‘
“ A student seems to lack motivation in academic subjects but has a good aph-
tude for mechanical sub;ccts
R . -
Discussmn Queshons
" 1. How might José's mechanical abilities and intevests be cultivated?
2. How can a good vocational program help a student like José?  °
3, Can l% motivale a student, or does motivation come from within?

.

-

POSsible Solutions

. The teacher should speak to the guidance counsclor about plan:mg José
in a vocational training program,

2. The teacher should let José work on individualized study projects relating
to mechanics.

3. The teacher should give up on José and concentrate on students with better
motivation and attitudes.

STUDENT DISLIKED BY PEERS

Background

Anne is a ninth-grade student who has always made low grades and demon-
strated a poor attitude in most subject arcas. She comes from a broken home in
a lowver income bracket. She hae a few older brothers and a gister, all of whom
have quit school and left home at an ecarly age. Anne is completely alicnated.

from her peers. Althongh she participates in (lass, she does not talk with any
other sluden[:.

-
Problem
A student’s jsolation tends to make her attitude inore bitter, and other stu-
dents tend to regent her.
Discussion Questions
1. Why dors Anne isolate heewelf from her peers?
A Why might Anne's Ua .mates dislike her?
3." How might the teacher envonrage Anne to continue in gchool?
4, How might classmates help Anne in school?

Possible Solutions

The tejcher <hould encourage Anne to talk with classmates in an effort to
gain their friendship.

. Anne should be encotraged in her schoolwork by her teacher.

. The teacher should speak with Anne privately and try fo hcl}a her lock
at herself and the problem she is creating.
The teacher should not worry about Anne since she will probably drop
out of school soon anyway.




STUDENT HAS GRAMMAR PROBLEM

Background

Joseph is a brl;:;hl student with a pleasant personality who has led an exciting
life. His family his traveled throughout the world as a result of his father's mili-
tary career. Because of frequent moves, Joseph has fallen behind in English
grammar. Even though he wants to learn, he seems to get further behind each
day. His parents are concerned and willing to cooperate.

h Problem

Because a student has changed schools frequently, he has fallen behind in
English grammar. ;

Discussion Questions
1. How might a gtudent fall behind when changing from school to school?
2. Is ittoo late for Joseph to catch up and learn grammar? .
3. What might be the best way to help Joseph cateh vz with his schoolwork?
4. What are some advantages of moving throughout the world a5 a child?

Possible Solutions

I A tutor should be hired to help Joseph with his work.
2. The parents should be encouraged to help Joseph at home as much as
possible.
. The teacher should spend extra time helping Joseph before and after school.
. A student with good grades in English should be encouraged to help
Joseph during study hall and in English class.

- T .
ABUSED SﬂJ‘QENT PUNISHED FOR TRUANCY

Background

Wilma, a seventeen-year-old from a low socioeconomic background, §s an
average student who has never created any problems in school. One day she ran
away from home, was-caught by the police, and was returned to her mother and
stepfather. Since she was absent from school for two days with no valid excuse,
she was suspended for three days upon her return to the high scheol. Twe of
her friends, who confided in the teacher, sald that Wilma ran away because her
stepfather tried to rape her. -

Problem

A student is punished by the school system for doing something to protect
herself from sexual abuse by her stepfather.

-
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" Discussion Questions

1. Are students frequently treated unjustly by schaol authorities, or is this
merely an-isolated case?
T2, Arethere alternatives to suspedsion?”
3. What should a teacher do if he/che suspects child abuse?
4. What can a teacher do fos a student in such circumstances?

Possible Solutions -
1. The teacher can confide in the principal so that Wilma’s suspension can be
struck from the record,
2. The teacher can rcpoﬂ the suspected child abuse case to the proper
authorities.

STUDENT'S FAMILY GOING THROUGH DIVORCE

Background

Don, an eleventh grader, has been very quict and withdrawn recently. He fails
to do his work and does not act as he normally did. When questioned by his
teacher, Don explained that his parents have separated and he has chosen to stay
with his father although he loves his mother cqually. Don fecls a responsibility
to his family and has taken an after-school job to help support his father, who
is now vut of work.

Problem

A student is torn between both parents and feels a responsibility to them
financially and spiritually.

Discussion Questions

1. How does divorce often affect children? s

2. How can teachers show concern for children from broken homes?

3. Is there anything the teacher can do to lcl the parents know what Don is
going throngh?

Possible Selutions

1. The teacher can be available whenever Don needs samcone to listen to
him and be supporlive.

2. Don can be referred fo a guidance counsclor who can work with him gn a
one-to-one basis.

3. The teacher can speak to the parents and try to help them understard
Don’s problem.

i




Background

Chris is a tenth grader whose older broiher graduatcd from high school two
years ago. Bacause his father is 4 doctor, the family has a certain degree of status
in the community. Chris. who has been known to cheat on occasion. usually does
the minimum work posstble but expects good grades. He often hassles teachers
for one or two points o1 a'test or report card. If a teacher refuses to “give” him a
point or tve, he becomes sullen and belligerent at times. .

Problem

Because his older brother gradmated with h(mors. a student is overly con-
cerned with grades and feels he must Jive up to the brother’s image.

Discussion Questions
1. What should a teacher do when he/she realizes a student is obsessed with
grades?
2, How can cheating be discouraged?
3. Do grades encourage cheating?
4. How do teachers cause students to live up te the images of older siblings?

Possible Solutions
1. The teacher could speak with Chris about his attitude toward grades.
2. The class as a whole could discuss grades, cheating, and academics.’
3. The teacher conld speak with Chris’s parents and suggest they try to help
him change his attitude by their example.
4, Chris could be referred to the gnidance counselor for belp.

STUDENTS EXHIBIT RACISM

’

Background

A black student and a white <ttdent began (o argne in <lass while other stu-
dents looked on and started to tahd <ides. The black student called the white
student a “honkey,” and the winte student talled the other a “nigger.” The
teacher tntervened,

Problem
Two ctudents begin to fight and in<ult each ather with racial shirs.

-

Discussion Questions

1. Flow should teachers handle radial mnﬂulf-?
2, How can teachers lielp students of different races and cultnres get along
better with cach other? ,
. Fiow can teachers deal wilh prejuchice in the claseroom?
. Ta it oceasionally healthy fo let wtudent, artue or fight things out? Why or
why not?

102




Possible Solutions

1.° }'he lteachcr could march over to the two boys and separate them imme-
iately,

. _The teacher could call for help.

ta find the source of the conflict.

4. The teacher could do a series of values clarificalion exercises in an attempt
to clear the air and aid in understanding.

- FREQUENT TARDINESS DiSRUPTS CLASS

L

Background

Harry is an cighth grader who has been late to his first-periad class three times
in one month. The teacker has said little to him, but the fourth time he arrives
lase, the teacher is determined to find out the problem. Harry does not scem to be

upset aboul arriving late, but he disrupts the class when he enters the room
after class has begun.

Problem
A student’s frequent tardiness distupts class and has the teacher worned

. i
Discussion Questions ' 5

1. What might be the cause of Harry's frequent tardiness?

2. Should children be p  ized for tardiness if it is the fault of their parents?

3. Should teachers cepri  d tardy students or welcome them to school?

4. Why js it important §  a teacher to discover the reason(s) for a student’s
frequent tardiness. .

Possible Selutions .

1. The teacher could reprimand Harry in front of his classmates.
2, The teacher could call Harry’s home and talk with his ‘parents about
his tardiness.
3. The teacher could talk to Harry to cce if there is a valid reason for his
recent tardiness. '
. The teacher could ask the truant officer or guidance counselor to Ery to find
out why Harey is tardy so often.

. The teacher could quietly fry to get the boys to separate and then aftempt —



-

STUDENT USES PROFANITY IN CLASSROOM

_ Background

While Mr. Smith was standing in the doorway between classés, two cighth
graders entered the room and took their scats. As the two boys were talking,
Mr. Smith overheard one of them swear rather loudly when a third classmate
stepped on his foot. Mr. Smith has often told his students he does not wish to
hear profanity in his classes.

Problem

A teacher overhears a student using profanity after & classmate steps on his
foot.

Discussion Questions

1. l«l\lhy should teachets expect skudents to refrain from using profanily in
class?

2. Is a teacher being realistic to expect students to refrain from using pro-
fanity occasionally? - .

. 3. K a student is suddenly Suprised or Injuted, should a teacher overlook any

profanity that might follow?

4. Do you think that television has any cffect on the language used by today's
young, people?

Possible Solutbo ns

1. The teacher could reprimand the student for swearing.

2, The teacher could pretend not to have heard the student swearing.

3. The teacher could have the student write ‘1 vwiill not swear in class” one
hundred times,

4, The teacher could take the student aside and ask him to be more careful
about his vocabulary.

[

STUDENT WEARS INAPPROPRIATE CLOTHING

Background

Mr. Myers, the cnghlh-gradc science teacher, noticed that one of his students
came ' o school dressed in a blouse which allowed her midriff to show. School
policy forbids the wearing of such apparel, and Mr. Myers encourages his stu-
dents to abide by the dress code. At the same time, he wished fo be tactful about
the situation. 11 was the last week of school.

Problem

A male teacher is concerned about calling a female student’s attention to o
violation of the dress code.




Discussion Questions

1. Are dress ¢odes somewhat outdated these days?
2. Who should be responsible for writing dress codes?
3. Can you see logical reasons for certain dress regulations?
— - 4. - If you were a-teacher, how wouid you handle this situation?

Passible Solutions
1. Mr. Myers could call the student aside and explain that her dress is not
appropriate for school, altr.ough it may be for after school.
2. Mr. Myers could send the student to the counsclor, who would then send
her home (o change clothes.
3. Mr. Myers could explain that he did not write the dress code, but he does
need to enforce it. Thercfore, the student must go home to change clothes.
. Mr. Myers could lead a class discussion on the need for dress codes.
. Mr. Myers could pretend 1.0t to notice the blouse smce it is the last week
of school.

STUDENTS WRITE GRAFFITE ON THE WALLS

Background

After class one day Ms. Robinson, the cighth-grade physical education teacher,
caught two gitls writiflg on the bathroom walls. Since several other students were
present af the timgy Ms. Robinson wanted to be certain she couwld handle the
sitiation in a positjve manner.

‘

Problem

A teacher wishes to reprimand two students caught writing on the walls, and -
hopes, at the same time, to approach the problem in a positive way.

Discussion Quesfions
1. Is there a difference between malicious destructiveness of school propetty
and writing on walls and desks?
2. What can teachers do to let students write graffiti in an acceptable location?
3. Why do you think students write on walls and desks?
4. How can a teacher show disapproval of an action without embarrassing
a student In front of peers?

Possible Solutions

1. The teacher should ask the girls to remain after class to wash off the walls,

2. The teachcr should lecture the students about not bein “rtive of
school property.

3. The teacher should establish a special bulletin board where students are
encouraged to write what they want without fear of punishment.

¥




STUTTERER NEEDS SPECIAL ATTENTION

Background

Alice is an industrious, reliable, courteouc, and extremely likable student. She
needs elose supetvision and special education classes, however, because she
stutters very badly. She is a tenth grader who does very well in school unless
assignments are timed. Because of her speech impediment. she has trouble com-
municating with the teacher. Since she rarely finishes on time in typing class, it
is difficult to assign a grade to her in relation. 16 other students.

JProblem .
Because of a physical handicap, a student is not able to do the work other

students are doing. The teacher is concerned about ascigning a grade, because -

the student puts forth a great deal of effort, .

Discussion Questions
1. How can Alice be assigned a grade?
2. How can the teacher deal with Alice without appearing to give her special
treatment?
3. Should the teacher grade Alce in relation to other students or in relation
to hor own rate of progress? ’ -

Passible Solutions

1. The teacker should ignore the time and grade Alice on gualily, not guantity.

2. The teacher should grade Alice on achievement and progrees rather than
on speed. Lt .

3. The teacher should help Alice in a discreet manner, making positive com-
ments about her work whenever possible,
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Appendix

Included herein are useful references and resources as well as
an annotated bibliography of materials for self-development for

teachers and other educators in grades K-12.
LS

GENERAL RESQURCES

Becker, Wesley C., and Engeimann, Siegfried Trachmg 3. Coalunton of Ttruckion.
Chicago; Science Research Associates, 1970,

Berman, Louise M., and Roderick, fessie A, eds ELwding, Valumg, and twe Art of
Growing: lnsights wlo the Affechive. Washington, D.C.. Assoaation for Supervision
and Curriculum Development, 1977, '

Cartwright, Carol A., and Cartwnght, G. Plullp Developing Olbwervation Skafls, New
York: McGraw-Hill, 1974,

Curwin, Richard L., and Fuhrman, Barbara Schneider. Diswrering Your Tetehing Self.
Humunnsiee Appreaches to Effecipve Teahny Englewood Chtfs, N.J.. Prentice-Hail,
1975,

Flanders, Ned A. Annluzing Teaching Behawor  Readmg, Mass . Addison-Wesley
Publishing Co., 1970.

Gordon, Thomas. T.ET. Taher Etfatrencss Tramoyg New York Peter H, Wyden,
1975,

Howe, Leland W., and Howe, Mary M Direnahang Edawtin Vadues Clardieatron and
Bevord. New York: Hart Pubhshing Co 1975

lohnson, David W Reacddnag Ont Daterpersomd Bt ond  Self Autaelization,
Englewood Cliffs, N.f.. Preatice-Hall, 1972

McGrath, Earl ). Should Stndents Share Ui Poier” Philadelpiva. Temple University
Press, 1970.

Miller, John P. Hamanezing the Clusromn Madds of Doy su Athutree Ediaatian. New
York: Praeger Poblishers, 1976

Ober, Richard L., Bentley, Ernest L, and Miller, Cdith  Spstomitn Obsereahion: of
Teachmg. Englewoud Chffs. N} P'rentie-Flall, 1971

Postman, Neil, and Wemgartner, Chardes. The Soft Reepltion New York Delacarte
Press, 1971,

Silberman, Mefvin L, ed. The Evporane of sdwoliy New York. Holt, Rmehart and
Winston, 1971,

Spanjer, R. Allan, ed. Tadwr Proparatem supoviaen and Pintormpne Washinglon,
D.C.: Association of Teacher Educators, 1972

Strom, Robert D, and Torrance, E. Paul, eds  Edustion ter Aot Adduetoment. New
York: Rand McNally and-Co., 1973

Sulzl.‘r-:l\t.lroff, Beth, and Mayer, G Roy  Applusy Beleanr Aundinss Procedires with
Children and Youth. New York. |lalt, Rinehart and Winston, 1977

Welch, |. David, Deaplie. Ndw York: Fart Publishiog Co, 1977,
Wiener, Daniel N. Clasaraom Managemnt wnd Dieaphine Ttasea, 11 1L Pravodk, 1972
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SELECTED RESOURCE MATERIALS FOR
SELF-DEVELOPMENT

General References .

Raths, Louis E.; Harmn, Mernil; and Simon, Sudney  Valnes and feacking: Working
with Values w the Classroom, Columbus, Ohio: Charles E. Merill Publishing Co.,
1966.

A classic textan the area of values educatisn Presents the theory of values,
educational methods for values clarification, ond guulelines for using values
clarification techniques in the classroom.

Shaftel, Fannie R., and Shaftel, George. Rofe-Playang tor Socual Values, Dedision-Making
in the Social Shuhes, Englewood Chffs, NLJ.: Prentice-Hall, 1907,
A classic text in the area of role-playing or secodrama, Presents theory and
specific instructions for wtthzing this techiugue. Includes numerous open-
ended stones appropriate for grades 1-0 The techmique could be adapted for
grades 7-12.

Simon, Sidney B.; Howe, Leland W ; andd Karschenbatm, Howard. Values Charifiee-
o, A Hindbook of Practwaf Strategics tor Tonchers amd Students. New York: Hart
Publishing Co., 1972

Prégents a rationale for values education and 79 specihic strategies to help
students develop valumg processes Strategies can be adapted far almost any
grade level. )

Zaccara, J. S, and Moses, H A Fadttating Humn Dreclopment Throngh Reading.
Champaign, Ill.: Stipes Pabhshing Company, 1968,
Provides theory and gurdelines for use of bibliotherapy as a technique for
fostering self-development. A miyor part of the testis comprised of books
recommended for vanots possible problem situations sach as peer relations,
poverty, aml self-acceptance

Resource Materials—Prekindergarten-Grade 6

Dovdeping Understimding of Seft and (thers Cnde' Pies, Man | American CGaidance
v Service, Inc., Publishers” Bukhing, 55014 * ° '

o Kit D=1 s for use wath prekander gaiten thiough knwer primary grades and
einphasizes feelings, goals, values, and behavior Kit -2 s For use with
upper primary through grad@ four, tt eatends these Loncepls and empha-
sizes mterdependence, self-rebance, emotional stability, ete. Both kits |
conkain a variety of materals such as pusters, piture storybouks, puppets,
and records A third program, Loward Aftedice Developmaat. 15 an extension of
the DUSO program tor upper elementagy grades '

The Earty Childhood Socnd Snnce series Glendale, Calil.. Bowmar, Box 3623, 91201,
A soand filinstip propram ded gloped to help young duddren develop self-
esteem, solve problems, anfy ieas, and gam understanding of thenwselves,
Fidmstng, itles mdude Medt and Othor Paple, My Fosmilit aod Other Famdies, and
Everyone Newds &lany Hungs
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Focus on Self-Development, Chicago, Hl.. Science Research Assoaates, Inc., 259 E. Erie
St., 6061 1.
Program organized into three differeat kats for kindergarten through grade
six. Each kit emphasizes development of awareness of selt and others.
Stadent expression without fear of disapproval s developed throughout. A
variety of instructional media is used in each kat

Growing Up with Valuss, New York: NY. Parents’ Magazine Films, Inc, §2°
Vanderbilt Ave., 10017,
A series of sound Ffilmstrps dealing with problem situahbons facing
elementary students. Emphasis an identifying problems, courses of action,
and consequences. One of many programs available from Parents’ Magazine
relating to self-development. Programs are alsa available for preschool
throrrgh secondary school level.

Human Devcopment Program. Eb Cayjon, Cabf.. Haman Development Training
Institute, Inc., 1081 E. Main St., 9202¢.
An approach for preschool through grade siv teachers. Actvity guides
\J provide detailed directions for 180 lessons for each grade level. Each activity
is related to one of three arcas of persanal development: Awvareness,
. Mastery (or Self-Confidence), and Sacial Interaction,

Himan Valies Seres. Austin Tex.: Steck-Vaughn Company, Box 2028, 78767.
A textbook series for grades one thraugh sex. Emphasizes basic huinan
needs to include ways of sabisfying personal needs, Values kit, values
posters, and teaching pictires suppleinent the progran.

! Can. Englewoad Chffs, N | . Scholastic Early Childhood Center, @02 Sylvan Ave,,
07632,
The program consists of four sound filinstrips that develop concepis of
group cooperation, creating, sharng, and assuming res ponsibility.

Kindle: Englewood Chffs, N.).. Sctholastic Carly Childhood Center, 902 Sylvan Ave,,

07632, '

The program consists of 15 sound flmstrips organized mto three units,
Concepts pertain tu self-awareness and getting along with others.

Moods and Emeons, Elgin, l: The Cluld’s World, Inc, P.O. Box e8al.
The program consists of eight large, colored mctures showing children
involved In various einotional experiences Feelings and emotions of love,
compassion, anger, frustration, etc., are explored by children.

People 1. Action. New York, N.Y.. Holt, Rinchart and Winston, Educational Materials
Division, 383 Madison Ave., 10017
. The prograin consists of large photographs used to help children identify
problems, explare possible caurses of action, and identafy consequences.
Teaching Clablren Values Throwgh Unpinshed Storres. Freeport, NUY.. Educationgl
Activities, Inc., P.O. Box 393, t1520
The program inciudes filmstrps, stories, and records that involve students
in ident.fying appropriate courses of action. Appropriate behavior concepts
such as responsibility, love, and jushice are also explored.
Unfinished Storips for Pupb. Washington, D.C  National Educational Associa on,
1201 16th S5t. N.W., 20030. \
This text presents open-ended stories for students of (ifferent age grovps.
Various student problems are presented and explored through discussion or
tole-playing.
The Valwes Edueation [eachme Reowre New York, NY . Guidance Associates, 757
Third Ave., 10017,
A program for students in grades two through five. Nme sound filmstrips
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develop concepts of self-awareness and social interaction. Topics include
fairness. rules. feelings of others, and working out problenss.

Guidance Associates also publishes other self-development programs. For
example, Sesame Street Skl far Growing (K-2) emphasizes self-awareness,
awareness of others, and learsing to use mental abilities.

-

Resource Materials-—Grades 7-12

Achievenent Motwanon Matinals. Middletown, Conn. Educabional Ventures, Inc. 209
Court 5t., 06457,
The program consists of workbook., activity sheets, and games. Emphasizes
development of self-awareness and understanding, establishment of per-
sonal goals: and positive relations with peers and teachers.

Beconmng. Philadelphia, Pa.: J. B. Lippincott Co...Educational Publishing Divlsion, E.
Washington Sq.. 19105,
The program consists of three different modules for use with junior high
students. Emphasizes development of self-awareness, expression of
feelings, interpersonal communication, working with others, and self-
anaiysis. Materals include audiotopes. games. picture cards, puzzles, and
student workbooks.

Emoton; amd Soaad Athiudes Big Spring, Tex. Creative Visuals Co.. Box 1911, 79720,
Developed for use with adelescent students. Consists of 44 transparencies
related to the development of positive emolions and attitudes.

Family Development Senvs. Auvstin, Tex.: Steck-Vaughn Co., P.O. Box 2028, 78767.
Consists of 10 books of high-interest, low-ability nature. Emphasizes
problems of personal family, and community living. Practical problem-
solving techniques ar® also developed.

It's Your Life. Westchester lll.: Benefic Press, 10300 W. Roosevelt Rd., 60153,
A workbook thaf ivolves students in activities of self-awareness, estab-
lshing goals, and determiming values Material lends itself to follow-up
discussions and role-playing.

Refutionships and Vaiwes, New York, N Y . Guidance Assocates, 757 Third Avenue,
10017, -
A sound filmsinp program for grades 7-9. Emphasizes self-awareness,
increased reasoning abilities, and improving social relationships.

Other programs published by Guidance Associates related to self-
development at this age fevel include Adolescent Coanfhs (grades 9-12) which
allows students’te discuss, understand, and cope with common emotional
and values-related problems. Topics such as coping with competition,
jeatousy, group pressure, and anger are presented.
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Classroom Discipline: Case Studies and Viewpoints provides a bridge
between the theoretical and the practical. It is espeqally useful
for in-service and pre-service training of K-lZ‘teacher? . "
counselors, and supervisory members of the profession, as well
as for higher education student teaching personnel.

This text in NEA's Aspects of Learning-series-has-been™ .
developed in an easy-to-read ?.tyle to focus on the practical
dimensions of-understanding classroom belavioridiscipline,

. The purpose is to stimulate discussion and reactions based on .
real-life classroom encounters, with many illustrations of what
todo and how to do it for K-12 levels.

The authors first provide a comprehensive review of the
theory, research, and practice of discipline and then devote the
balance of the book to case studies which demonstrate specific
classroom behavior jssues with Possible solutions. The case
studies are presented separately for early childhood/elementary
education and middle school through senior high school. The
case studies provide both insight and Workshop activities for
teachers. )

# Bylvester Kohut, Jr. and Dale G. Range are the authors of,
Classrodm Discipline: Case Studies and Viewpolisls, Dr. Kohut is
Chairperson and Associate Professor in the Department of
Secondary Education and Foundations, Tennegsee Tech nologi-
cal University, Cookeville. Dr: Range is Assodate Professor of
Education, Department of Elementary Education, Southwest
Missouri State University, Springfield. -~

ned ‘

NEA STOCK No. 1491-X-00

L4
]




